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	Introductory Statement and Rationale
1. Introductory Statement

We aim through this plan, drawn up in accordance with the Circular 0013/17, to set out a framework that will support and include the child with additional needs within the school community, in accordance with the Gorey Central School’s ethos ‘to find encouragement to develop spiritual and moral values, along with personal and social skills and the highest standards of excellence of which they are capable, in all aspects of their school activities.’ This plan will cater for the enrolment of pupils with additional needs in the mainstream setting, and will streamline the provision of additional needs support in the school. 

Consultation 

This policy was formulated in consultation with the Teaching Staff, Special Needs Assistants, In School Management Team (ISM), the Board of Management (BOM), and in line with guidelines from Department of Education & Skills (DES), National Educational Psychological Service (NEPS) and the NCSE Support Service (incorporating SESS, NBSS, and Visiting Teachers Service).

Legislation/Department Guidelines informing this policy:

The Education Act (1998) 

The Education Welfare Act (2000) 

The Equal Status Act (2000) 

The Education for Persons with Disabilities Bill (2003) 

The Equality Act (2004)

 The Data Protection Acts (1988, 1998 and 2003) 

The Freedom of Education Acts (1997 and 2003) 

The Education of Persons with SPECIAL EDUCATIONAL NEEDS Act (2004)

This policy reflects the content of: 

( DES Circular 13/2017

( Guidelines for Primary Schools Supporting Pupils with SPECIAL EDUCATIONAL NEEDS in Mainstream Schools, DES, 2017

( The guidelines on the Individual Education Plan Process 2006

2. Guiding Principles: 

Effective learning programmes are based on the following principles:

· Effective whole-school policies and parental involvement

· Prevention of failure

· Provision of intensive early intervention

· Direction of resources towards pupils in greatest need.

· All our children have a right to an education, which is appropriate to them as individuals. We want all our children to feel that they are a valued part of our school community.
· The resources provided to support pupils with Additional Support Needs will be used to facilitate the development of a truly inclusive school. 
· Supports provided to pupils with Additional Support Needs will be based on identified needs and will be informed by regular reviews of progress (in consultation with parents and pupils), as outlined in the school’s Continuum of Support (COS) and in Appendix 1.
· The class teacher has primary responsibility for the progress and care of all pupils in the classroom, including pupils with Additional Support Needs.
· Pupils with the greatest levels of need will have access to the greatest level of support and, whenever possible, these pupils will be supported by teachers with relevant expertise who can provide continuity of support in line with DES, Guidelines for Primary Schools Supporting Pupils with Additional Support Needs in Mainstream Schools, 2017.
3. Rationale

This policy document aims to outline the school’s provision of additional educational support for students with ASN (Additional Support Needs). It outlines the philosophy that underpins this provision:
· To enable the academic, practical, social and emotional learning of all students through their presence, participation and achievement in our school
· To enable the realistic inclusion of pupils with Additional Needs
· To outline our whole school approach to teaching and learning in relation to pupils with Additional Needs.
· To outline procedures and practices to be followed in relation to supporting the learning of pupils with Additional Needs.
4. Vision and Aims

4.1 Vision:

To enable all students to belong to an educational community that validates and values their individuality.

4.2 Aims:

4.2.1 Primary Aim:

The principal aim of Special Education teaching in Gorey Central School is to provide a positive learning environment, which will foster the academic, social and emotional development of students with additional needs and to enable each to realise their individual potential.

Special Education teaching provision also seeks to: 

· Enable pupils of all abilities to avail of and benefit from an appropriate education.

· Provide students with consistent opportunities to experience success. 

· Provide supplementary teaching and additional support in literacy and numeracy.

· Involve parents in the support of their child’s education. 

· Promote collaboration among teachers in the implementation of a whole school policy on learning support for pupils. 

4.2.2 Subsidiary aims:

· To enable pupils to participate in the curriculum at their ability level

· To develop positive self-esteem and positive attitudes about school and learning in pupils

· To enable pupils to monitor their own learning and become independent

learners

· To promote collaboration among teachers in the implementation of whole-school policies on learning support for pupils

· To establish early intervention programmes designed to enhance learning and to prevent / reduce difficulties in learning

· To guard the self-esteem and self-image of the learner.

4.2.3 Aims for pupils with Additional Needs

The plan for inclusive education aims to enable pupils with additional needs to:

· Be afforded a sense of belonging in a diverse school community.
· Be provided with a stimulating environment and, where possible within the constraints of class size, are allowed to grow and learn at their own individual pace.
· Develop an appreciation and respect for others with diverse characteristics through promoting inclusive practices.
· Develop self-respect and affirmation of their strengths.
· Have specific needs identified at the earliest opportunity.
· Be provided with supplementary teaching and support services where necessary and within the limits of available provision from the Department of Education and Science.
· Enable the development of their friendships with peers in the classroom and school environment.
4.2.4 Aims for all other pupils

The plan for inclusive education aims to:

· Promote a diverse learner population so that all pupils experience the diversity of society in the classroom.
· Develop in all pupils an appreciation that everyone has unique characteristics and abilities.
· Develop in all pupils the ability to learn about diversity for themselves and their peers
· Develop in all pupils sensitivity towards others’ needs 
· Develop in all pupils feelings of empowerment and the ability to make a difference and that they can contribute, in a democratic way, to building schools as learning communities that respect, encourage and celebrate all learners’ achievements
· Develop in all pupil’s empathetic skills.
· Enhance pupils’ appreciation of the diversity of the human race.
4.2.5 Aims for teachers
This plan aims to support class teachers by:

· Providing opportunities to work with a multi-disciplinary team where relevant.
· Giving opportunities to share responsibilities and expertise on differentiation of the curriculum.
· Encouraging the development of positive attitudes to inclusive education.
· Giving them the experience of supplementary teaching and team teaching with the Support Team and by developing a sense of shared responsibility between class teachers and support teachers for the individual learning targets of pupils with additional needs.
· Encouraging and supporting Continuous Professional Development (CPD) for class teachers so ‘that pupils with the greatest needs are supported by teachers who have the relevant expertise, and who can provide continuity of support.’ Circ.13/2017  
5. Roles and responsibilities and deployment of staff
5.1 Board of Management

The primary role of a Board of Management is one of governance. Governance is about providing direction and oversight for a school while ensuring that the rights of all members of the school community are upheld and that the school is accountable for its work. 

The Board of Management should:


5.1.1 Policy

· Publish the policy of the school concerning admission to and participation in the school and ensure that the principles of equality and the right of parents to send their child to a school are respected.

· Oversee the development, implementation and review of school policy on support for children with additional needs. 
· The Principal along with the Board of Management, is directly responsible for the co-ordination and management of Support personnel, Teachers and SNAs.
5.1.2 General

· Provide an appropriate education for each student 

· Provide adequate class accommodation and teaching resources
· Provide a secure facility for storage of records.
· Provide adequate funds for the purchase of support materials and ensure that necessary resources are sought on behalf of students with Additional Support Needs. 

· Develop a whole school approach to literacy and numeracy under Section 14 of EPSEN. 

· Promote inclusion by ensuring that an awareness of Additional Support Needs is instilled in all of the school community.

5.1.3 Professional Development

· Encourage staff to complete regular Continuous Professional Development (CPD) in the area of Special Education and Inclusion.
5.1.4 Staffing

Ensure that staff working in the area of Special Education have relevant qualifications in Additional and Special needs so that pupils and their class teachers are adequately supported by the team. 
5.2 The role of the Principal 

The Principal has overall responsibility for the day-to-day management of provision and keeps the BoM informed about the working of this policy. It is the role of the principal to:

5.2.1 Policy

· Develop inclusive whole-school policies and monitor their implementation 
· Ensure compliance with statutory requirements.

· Ensure that the ASN policy is adhered to.

5.2.2 Planning

· Ensure that planning for pupils with Additional Support Needs reflects the needs identified in the school’s COS document. 

· Ensure that relevant SET paperwork is in place.

· Read all support plans and targets to be aware of needs and support provision in each class, to approve support plans and targets for all classes and to indicate this approval to parents.

5.2.3 General

· Monitor and evaluate ASN provision in Gorey Central School.

· Monitor the selection of pupils on the Continuum of Support, ensuring that those with the greatest levels of need are accessing the greatest level of support.

· Maintain a list of pupils on the COS and to keep records of those receiving support and of the level of support provided.

· Coordinate teachers’ work to ensure continuity of provision for all pupils 
· Ensure that whole-school procedures are established to facilitate the effective involvement of parents, pupils and external professionals/agencies 
· Ensure that effective systems are implemented to identify pupils’ needs and that progress is monitored methodically 
· Collate POD data with the SENCO and submit to DES on request.

· Complete NCSE Paperwork for staffing reviews if warranted.

· Process applications for Irish exemptions.
· Facilitate the involvement of parents in the support process by:

*Establishing school policies and procedures, which enable parents to become involved effectively in the provision of learning-support.

*Overseeing the development of links between teachers and the providers of assessments and other services.

*Oversee Independent Living Skills programmes
5.2.4 Staffing

· Establish a “Special Education Teaching Team” in the school to ensure identification of needs and support for students with ASN. In line with DES Circular 13/2017, the acquired professional development and expertise of teachers, including where teachers have attained recognised qualifications in special education, will be taken into account by the principal when allocating teaching responsibilities, in order to ensure that pupils with the greatest needs are supported by teachers who have the relevant expertise, and who can provide continuity of support.

· Assign staff strategically to teaching roles, including special education roles 
· Ensure SNA support is available for those with a diagnosed disability whose care needs have been outlined in professional reports as being so significant that a pupil will require adult assistance in order to be able to attend school and to participate in education and where SNA access is granted by the SENO (ref circular 0030/2014 DES).

· Responsibility for assigning role specific and child specific tasks to the SNA in association with the class teacher

· Direct responsibility for co-ordinating the integration and devising the role profile of the SNA

· Responsibility for monitoring the effectiveness of the SNAs contribution to the needs of designated children

· Deployment of SNA staff, on an annual basis and, in the event of SNA absence, to meet the needs of children with SNA access.

· Responsibility for managing areas of conflict which may arise, with the assistance of the Deputy Principal

5.2.5 Professional Development
· Facilitate the continuing professional development of all teachers in relation to education of pupils with ASN, and ensure that all school staff (class teachers, special education teachers and special needs assistants) are clear regarding their roles and responsibilities in this area.
5.2.6 Communication

· Liaise with SENO regarding all aspects of special education provision

· Liaise with SENCO regarding day to day operation of the ASN policy.

5.3 The role of the Special Needs Co-ordinator 

It is the role of the Special Needs Co-ordinator to:

5.3.1 Policy

· Oversee the day-to-day operation of the ASN policy ensuring that the policy is adhered to.
5.3.2 Provision

· Oversee the coordination of provision for children with ASN in conjunction with all SET teachers

· Oversee the formulation of timetables for support teaching in conjunction with all SET teachers in September 

5.3.3 Professional Development

· Liaise with and advise fellow teachers and contribute to in-service training of staff

· Encourage staff participation in CPD in the area of Additional Support Needs.

5.3.4 General

· Oversee Independent Living Skills programmes with the Principal.

· Collate POD data with the Principal and submit to DES on request.

· Complete NCSE Paperwork, with the Principal, for staffing reviews if warranted

· Amend dates/content of consent to access support letter & support plan/targets letters annually for SET teachers to distribute.

· Purchase and train staff in use of screening and diagnostic assessments

· Arrange SET meetings each month and form the agenda for the meeting in collaboration with SET. Ratify decisions at the meeting where possible and/or arrange for transfer of query to ISM.

· Update contents of SET Administration Folder annually.

5.3.5 Communication

· Advise teachers regarding procedures for availing of support services and attend meetings with parents as required.
· Liaise with external agencies such as NEPS to arrange assessments of children with ASN.

· To be CC: into all SET email correspondence, to transfer any relevant correspondence to Principal. 

5.3.6 Assessment

· Select children for psychological assessment, by NEPS, in consultation with class and support teachers and Principal.
5.3.7 Planning and Paperwork

· Facilitate time for planning and collaboration between class teacher and liaison support teacher in collaboration with the Principal.
· Ensure that relevant SET paperwork is in place.

· Participate in and/or oversee the drafting and review of student support files (SSF/IEPs) and classroom support plans and targets. 

· Liaise with SNAs and oversee paperwork completion.

· Support new SET teachers and new SNA staff with use of planning templates, paperwork and use of Aladdin system.
5.3.8 Record Keeping

· Ensure the COS document is maintained on Aladdin and accessible to relevant school staff.

· Save a copy of COS documents each term on master USB hard drive.

· Keep USB keys in a secure location and ensure correct support plans at stages 1-3 are maintained on the keys by SET.

· Oversee storage of confidential information (Psychological Assessment Reports etc.) regarding children with ASN in a locked filing cabinet and on Aladdin. To share same with Principal, class teachers, support teachers, SNAs, other agencies where appropriate. 

5.4 The role of the Special Education Teachers  

Special education teachers should be familiar with a wide range of teaching approaches, methodologies and resources to cater for particular learning styles and to meet a variety of needs. Teaching approaches will include a combination of team-teaching initiatives, cooperative teaching, early intervention and small group or individual support. 

Depending on the learning needs identified, a pupil with ASN may be supported at classroom level, or through mainstream classroom placement with additional teaching delivered through in-class or withdrawal support models. 

The type of support offered depends on the child’s individual needs and may take the form of:

· Curriculum attainment support
· life and/or social skills training 
· fine motor/gross motor development 
· speech /communication and/or language development 
· behaviour modification programmes
· assistance with sensory modulation and/or attention control
· development of anger management strategies
· transition programme
· a combination of some/all of the above 

It is the role of the Special Education Teachers to:


5.4.1 Policy

Implement the day-to-day operation of the ASN policy and contribute to review of the policy.
5.4.2 Organisation of Teaching

· Assist in the coordination of provision for children with Additional Support Needs
· Assist in organising the timetable for support teaching
· Assist in co-ordinating the selection of pupils for support. 

· Collaborate with class teachers regarding pupils that they feel have a specific area of need. 

· Allocate pupils to Classroom Support (Stage 1), School Support (Stage 2) & School Support Plus (Stage 3) for attainment, in line with the criteria outlined in this policy, following standardised literacy (reading & spelling) and numeracy attainment tests at the end of the summer term and in line with results in Educational Psychology reports.
· Include a combination of team-teaching initiatives, cooperative teaching, early intervention and small group or individual support in their teaching approaches.

· Advise based on the learning needs identified, and in line with provision criteria, whether a pupil with Additional Support Needs may be best supported at classroom level through in-class or withdrawal support models. 

· Identify pupils with more complex and enduring needs who require specific methodologies, teaching approaches and/or learning activities. 

· Implement interventions based on careful identification of strengths and needs, including multi-disciplinary assessment, when necessary. 

· Implement early intervention programmes, in collaboration with the class teacher, allocating additional teaching resources in junior classes, (junior infants, senior infants and first class) to strengthen station teaching approaches which target the promotion of language, literacy and numeracy skills.

5.4.3 Planning and Paperwork


· Comply with paperwork commitments outlined in the policy (Appendix 5)
· Maintain time for co-ordinating, planning and reviewing activities to ensure effective and optimal use of supports in line with DES Guidelines for Primary Schools, 2017 and follow recommendations that co-ordination time be kept to a minimum in order to ensure that teaching time is maximised.

· Plan the allocation of additional teaching supports to address the identified needs of pupils ensuring, those with the highest level of need will have access to the greatest level of support.

· Plan interventions carefully, in consultation with class teachers, to address pupils’ priority learning needs and to achieve the targets identified in the school’s Continuum of Support plan.

· Participate in the drafting of student Support Files (SSF/IEPs), and classroom support plans for each pupil on COS in the liaison class, cross check categories of need against the COS document.
· Ensure short-term planning reflects the targets and identified needs within the pupil’s Support Plan.

· Develop targets in the IEP, within the SSF, for each pupil who is receiving withdrawn support, at stage 2 and stage 3 of the COS, in consultation with class teachers and parents. 

· Maintain weekly planning and reflection documents for each individual or group of pupils in receipt of withdrawn support.
· Prepare Forward Planning and reflection documents, with liaison class teachers, for team teaching. 

5.4.4 Record Keeping 

· Add Team Teaching monthly progress reports to Aladdin at the end of each month, in one rolling document, to the monthly progress tab for each class labelled Subject Area.Class.Month.Year and shared with Principal, class teachers and SET.

· Save individual withdrawal monthly progress reports to Aladdin each month in a rolling single word document under the tab ‘SET monthly progress’ and labelled SET Teacher Name.Month.Year and shared with Principal, class teachers and SET.

· Update Student Support File with Targets and reviews, Support Plans and parent/pupil input information. 

· Update COS document as class teacher in liaison classes add and/or remove pupils from Classroom Support(Stage 1) and if any diagnosis is made (Appendix 8).

· Update COS document for liaison classes adding Test scores, criteria and provision.

· Add information regarding new reports, for pupils in liaison classes, from outside agencies to COS and scan the report to Aladdin. File the paper copy of the report in the locked SET filing cabinet.(Appendix 8).

· Store confidential information (Psychological Assessment Reports etc.) regarding children on COS, on Aladdin and in the SET locked filing cabinet, and share same with principal, class teachers, support teachers, SNAs, other agencies where appropriate
5.4.5 Communication

· Provide advice to the class teacher, if requested, about pupils who are experiencing learning difficulties.
· Collaborate with class teachers by giving advice on teaching methodologies best suited to a student. 

· Liaise with external agencies such as educational psychologists, speech and language therapists, occupational therapists, clinical psychologists etc in collaboration with the Class Teacher.
· Contribute at meetings involving parents and/or outside agencies when appropriate. 

· Seek external professional advice, as needed.

· Implement recommendations from outside agencies, wherever possible, and liaise with outside agencies pertinent to the children in their care.

· Meet with the SET team each month to discuss issues relating to the provision of Support for children with Additional Support Needs.

· Facilitate the opportunity to meet with parents of each pupil who is in receipt of withdrawn support at School Support (Stage 2) and School Support Plus (Stage 3) Support levels to enable parents to provide input to their child’s SSF, and to discuss assigned targets. These meetings will be separate from the normal P/T teacher meetings.
· Provide parents with a review of the pupil’s attainment of agreed targets.

· Liaise with and advise SNAs with regard to supporting children with special needs
· Advise parents on procedures for availing of support services
· Liaise with parents of pupils with Additional Support Needs in their liaison classes on request.

· Keep liaison class teacher(s) informed about the external assessment services that are available and the procedures to be followed for initial referrals.

· Liaise with outside agencies (as necessary) for pupils in liaison classes.

· Liaise with external agencies regarding assessments of children with Additional Support Needs.
· Email liaison class teacher(s) to advise them to contact Parents of children coming off COS or going on to COS as necessary.
· Support and advise liaison class teachers regarding concerns they have regarding pupils not currently on COS.

· Support and advise liaison class teachers about strategies to support pupils with observed needs and bring their attention to the SET menu of strategies for ideas.

· Recommend strategies and resources to parents, in collaboration with liaison class teacher, that will enable them to help with their child’s development in such areas as oral language, reading, writing, spelling and mathematics at home.

5.4.6 Assessment

· Routinely assess, record outcomes and use to review progress and effectiveness of an intervention. These outcomes may be used to inform the targets for the next phase of intervention

· Monitor and review progress, following a period of intervention, to inform whether pupils no longer require additional teaching supports, require the same level, or require more intensive supports. 

· Administer a range of formal and informal assessments, as required in liaison classes, and maintain records of the outcomes of those assessments. 

· Monitor the ongoing progress of each pupil in receipt of supplementary teaching in relation to the attainment of agreed learning targets and short-term objectives that arise from them, and record the observations in the Weekly Planning and Progress Record, or equivalent.

· Review the progress of each pupil at the end of a target period and record it in the individual pupil’s SSF.

· Assist in the selection of children for psychological assessment in consultation with class and other support teachers.
· Administer standardised and screening class tests to pupils, who have missed their classroom test due to absence, in liaison classes.

· Administer standardised tests to pupils in liaison classes where it has been agreed that the pupil needs to have 1:1 administration in line with the assessment policy.
5.4.7 General

· Contribute to the development of ASN policy at the whole school level. 

· Contribute at the school level to decision making regarding the purchase of learning resources, books and materials to be made available to pupils with additional learning needs.

· Work closely with class teachers to implement school policies on preventing learning difficulties, screening pupils for learning difficulties, interpreting the outcomes of diagnostic assessments and providing supplementary teaching and other forms of support, where it is deemed necessary.

· Facilitate changes in timetabling, where practical, to allow pupils to attend extraordinary events/classes/visiting experts that may take place in the school. If no arrangements can be made to alter the days’ timetable satisfactorily any time without pupils present shall be deemed discrete time for non-teaching duties
· SET teachers employed in a shared capacity with another school ensure that the time spent travelling between schools is kept to the minimum possible, while providing regular support to pupils.

5.5 The Role of the Class Teacher 

Mainstream class teachers have first-line responsibility for the education of all pupils in their classes. Accordingly, classroom teachers should ensure that they plan their lessons carefully to address the diverse needs within the classroom. This will include adapting their teaching approaches for some pupils whose individual progress, application, motivation, communication, behaviour or interaction with peers are causes for concern. 

This may require targeted interventions to develop relevant adaptive skills related to these needs. All mainstream class teachers will implement teaching approaches and methodologies that facilitate the meaningful inclusion of pupils with Additional Support Needs. These include: 

· Co-operative teaching and learning within mainstream classrooms 
· Collaborative problem-solving activities 
· Differentiated/Heterogeneous group work 
· Differentiation 
· Interventions to promote social and emotional competence 
· Embedding Information and communications technology (ICT) in teaching, learning and assessment 
· Need to collaborate with Special Education Teachers and parents in the planning process.
Every pupil needs to be taught a broad and balanced curriculum that is appropriate to his/her developmental level. To cater for the range of learning needs in any class, mainstream class teachers will regularly need to differentiate their lessons. This can be achieved by: 

· Varying the level, structure, mode of instruction and pace of lessons to meet individual needs  
· Adapting lessons to take account of pupils’ interests 
· Matching tasks to pupils’ abilities and needs 
· Adapting and utilising resources, including the use of technology 
· Aspiring towards suitably challenging learning outcomes and assessing accordingly 
It is the role of the class teacher to:

5.5.1Classroom Environment

· Ensure that each pupil is taught in a stimulating and supportive classroom environment where all pupils feel equal and valued. 

· Create a positive classroom environment for all students. 

5.5.2 Assessment

· Gather information through formal and informal means, with a view to informing interventions, in line with Continuum of Support Guidelines.

· Use assessment for learning to guide planning for pupils with Additional Support Needs.

· Identify pupils who may have general or specific learning disabilities through  Teacher Observation and/or the child’s performance in Teacher designed tasks and tests and to open an SSF and place the child on to Stage 1 Support where deemed appropriate.
5.5.3 Differentiation

· Make specific accommodations for a pupil within the class as a result of concerns about a pupil’s progress, application, communication, behaviour or interaction with peers and the development of a programme of differentiated instruction for that pupil and and maintain a record of the pupil’s progress using the Student Support File for the individual.

· Differentiate teaching and learning activities which enable opportunities for success for students with additional needs, including exceptionally able/gifted students 

5.5.4 Paperwork

· Prepare and implement a Support Plan (Appendices 3 & 4) which has been approved by the child’s Parents/Guardians and the school Principal by November and March each year for each child on the Continuum of Support

· Complete referral forms, transfer of information forms, etc in collaboration with SET liaison teacher.

· Collaborate with SET liaison teacher in the development of an IEP by identifying appropriate learning targets for each pupil receiving withdrawn support at stage 2 and stage 3 of the COS.

5.5.5 General

· Establish and teach behavioural and learning expectations. 

· Assess/ monitor progress of pupils on the COS in liaison classes.

· Consider the needs of students with ASN in all aspects of classroom planning.

· Identify students who may be at risk (considering general progress, application, communication, behaviour, or interaction with other students). 

· Assist in directing the work of the SNAs in the classroom 

· Inform parents of the progress of students through the parent-teacher meeting and school reports. 

· Contribute to the school development planning for Literacy and Numeracy whilst always having concern for students with ASN. 

· Collaborate with liaison class teachers to offer advice and assist with gathering resources for support and differentiation. 
· Assume responsibility for SSFs in consultation with all relevant bodies

· Provide a suitable seating arrangement for SNA/ child with ASN in the mainstream setting

· Devise a list of classroom tasks to be undertaken by the SNA on in-service days. Tasks are to be related to children with ASN and training should be in relation to children with ASN on these in-service days.
5.5.6 Professional Development

· Participate in CPD in the area of ASN.

· Build a bank of differentiated resources pertaining to attainment needs, behavioural needs, social & emotional needs, speech & language needs, co-ordination needs, and attention control needs which are shared collegially through the Continuum of Support.
5.5.7 Communication

· Seek advice from SET liaison teacher regarding students with ASN in the class and record pertinent information on the pupil’s Aladdin profile.

· Collaborate with the SET liaison teacher in the development, implementation and review of pupil targets. This consultation will be achieved through formal meetings, and through informal consultation as the need arises. 

· Inform parents, as soon as a pupil comes to the attention of the school because of low achievement, to make them aware of the situation and to ascertain the parent’s views about the child’s performance at school.

· Seek the parent’s approval in writing to proceed with diagnostic assessment, the results of which, may lead to supplementary teaching. The diagnostic tests will be completed by class teacher or SET liaison teacher, with support from other members of the Special Education team as required. The results of any tests will be reported to the parents by the class teacher with support from the Special Education team, as necessary. If deemed appropriate and caseload permitting, the child may be selected for withdrawn support. 

· Consult with parents when supplementary teaching is to be discontinued and identify ways in which the pupil’s learning can continue to be supported at school and at home

· Liaise with external agencies such as educational psychologists, speech and language therapists, occupational therapists, clinical psychologists and any other professionals relevant to the children in their care.
5.5.8 Identification of Needs

· Allocate pupils to Classroom Support (Stage 1), School Support (Stage 2) & School Support Plus (Stage 3) for attainment, in line with the criteria outlined in this policy, following standardised literacy (reading & spelling) and numeracy attainment tests at the end of the summer term and in line with results in Educational Psychology reports.
· Review existing Classroom Support Plans, in collaboration with SET liaison teacher, for all children on the Continuum of Support, within the SSF in November and March of each year, from Senior Infants to 6th Class. The Classroom Support plan should be approved by the parents & Principal and should be stored, by the class teacher and SET liaison teacher, within the SSF in the individual child’s file on the class USB key. Classroom support plans for children in Junior Infants will be put in place by their class teacher prior to the start of term two.  

· Assign children in their class to Classroom Support under any of the following categories: Attainment; Behavioural; Social & Emotional; Speech & Language; Attention Control, Co-ordination following collaboration with their SET liaison teacher at any point in the school year, in consultation with parents. The relevant SET liaison teacher will amend the COS documents to reflect these decisions and a support plan will be generated.
· Contact parents of children who are new to the Continuum of Support or of those who are being removed from the Continuum of Support to answer any questions they may have.
· Adhere to the following steps, at any point during the academic year, where a class teacher has concerns about a pupil, following teacher designed testing or teacher observation:

*The class teacher should liaise with the SET liaison teacher and arrange to speak to the parents regarding his/her concerns.

*If the class teacher and parents are both of the opinion that intervention is required by the school then a Student Support File (SSF) will be opened for the child and pertinent information, arising from the meeting, will be stored on the child’s profile on Aladdin.
*The class teacher will then assign the child to Classroom Support (Stage 1) in accordance with the staged model identifying the category/categories of need: Attainment; Behavioural; Social & Emotional; Speech & Language; Attention Control, and/or Co-ordination. 

*The teacher then informs the SENCO and SET liaison teacher so that the Continuum of Support documents can be updated.

*If concerns remain, following an academic year of intensive classroom intervention by the class teacher and home support, the class teacher may request the SET liaison teacher to carry out a specific diagnostic test. Written parental consent must be arranged by the class teacher prior to any formal diagnostic testing taking place. Following testing, if deemed appropriate by the SET team, in line with the policy selection criteria and caseload permitting, the pupil will move to School Support to support him/her in the specific area of need. Withdrawn support may be offered in line with provision criteria.
*When the decision is made by Principal, class teacher, SET and parents for a pupil to move to School Support provision (Stage 2) all parties will be invited to provide information regarding the child’s needs which will be used to write an Individual Education Plan (IEP) which is drawn up by a member of SET within the SSF.

*Following a period of intensive intervention, at School Support level, to address the identified needs it may be deemed necessary to conduct further assessments by an Educational Psychologist/OT or other Outside Agencies on a Public or Private basis. This information will be given to the Parents by the Class Teacher in collaboration with SET.
5.6 The role of the Special Needs Assistant 

SNA support is provided specifically to cater for the care needs of pupils with disabilities in an educational context, where the nature of these care needs have been outlined in professional reports as being so significant that a pupil will require adult assistance in order to be able to attend school and to participate in education and where SNA access is granted by the SENO (Circ 0030/2014 DES p. 1)

The special needs assistant is allocated to provide support for the care and/or behavioural needs of pupils with a diagnosed disability. 

It is the role of the SNA to:

5.6.1 Policy

· Be aware of the ASN Policy and their role in the successful implementation of this plan. 

· Participate in school development planning, where appropriate, and co-operate with any such changes in policies and practices arising from the school development process. 

5.6.2 Care Needs

· Provide care assistance to named students who have Additional Support Needs making a valuable contribution to the school’s capacity to provide inclusive education to these students. 

· Recognise their role in the health and safety of the student and in their social, emotional and educational development, without developing a culture of dependency, and promoting independence where possible.
· Give special assistance as necessary for students with particular difficulties e.g. helping student with ASN with typing, writing or other use of equipment. 

· Ensure that electrical equipment is charged and accessible.

· To foster the participation of assigned pupils in the social and academic processes of the school. This is done through supervising and assisting the pupil(s) in activities set by the teacher and promoting the inclusion of these children in mainstream work and keeping them on task.  It may also include tasks such as escorting groups of young children to work areas outside the classroom, boarding and alighting from buses, preparing gym equipment, assisting in P.E and Art classes and to assist/escort on school trips. 
· The SNA will supervise their assigned children during break times.  They must be aware at all times of the position of their assigned child in the yard.  They are expected to bring any early signs of bullying to the attention of either the class teacher or the Principal.  
· The SNA will also be required to assist teachers in the supervision of pupils with special needs during assembly, recreational and dispersal periods, school visits, walks and similar activities.  
· Assistance with clothing, feeding, toileting and general hygiene, being mindful of the health and safety needs of the student.

5.6.3 Communication

· Attend Staff meetings when appropriate. 

· Attend meetings with SNA coordinator (SNAc) as arranged.

5.6.4 Planning

· Personalised Pupil Plans (PPPs) record the care needs of pupils and the pathways towards independence. PPPs are written by SNA staff, for pupils in their care, in collaboration with the class teacher and SET liaison teacher. Care plans/PPP will be reviewed biannually in November and March.

· Details of personalised pupil plans (PPPs) are recorded as part of a pupil’s Student Support File (SSFs) on the classroom USB. The SNA will also retain a copy in the classroom filing cabinet. SNA staff will also upload the PPP documents to Aladdin.
5.6.5 Record Keeping

· Maintain relevant SNA paperwork (Appendix 11) pertaining to the needs of the child such as PPP, daily care plan tick sheets (Appendix 12), ABC charts (Appendix 14) and, medication forms as necessary.

· Add PPP document to individual child’s SSF on the class USB key.

· Upload all PPP documents, monthly care plan tick sheets (Appendix 13), ABC charts and, medication forms as necessary to Aladdin to individual SNA folders. A copy will also be filed by the SNA in the pupil’s classroom file in the filing cabinet. A blank copy of these forms will be kept in a folder on the SNA desk for use in the event that a substitute SNA is employed.
5.6.6 General

· Accompany individual children with SNA access or small groups of children with SNA access who may be withdrawn temporarily from the classroom. 

· Engage with parents of the pupil(s) in their care, as required and directed by school management. 

· Treat all matters relating to school business and their work, as strictly confidential.

· The SNA will also assist in the inclusion of their assigned children through supervision of organised games.
· To enable assigned pupils to become more independent learners. The SNAs are encouraged to develop independence in their assigned pupils through showing interest both in the classroom setting and at play.  It is the policy of the school, at times, to rotate SNAs between selected Special Needs Pupils. 
· The SNA can also play an important part in supporting the child in their care whilst working with SET and/or the class teacher during Independent Living Skills or Motor programmes and activities.
5.6.7 Professional Development

· Participate in CPD in the area of ASN.

5.7 Collaboration between Support Personnel and Mainstream Teachers:
· Regular consultation between support teachers, SNAs and class teachers is essential.
· Some formal planning meetings are time-tabled and substitution organised for class teachers during the school day in November and March in preparation for implementation and review of support plans and withdrawal targets with their SET liaison teachers.
· Some collaboration may take place outside school hours and during Croke Park Hours.
5.8 The role of parents/Parental Involvement

Good parental engagement is a critical factor in enhancing outcomes for pupils with Additional Support Needs. Parental engagement is enhanced when parents are consulted in relation to their children’s needs and strengths, on the supports and strategies being developed to support their children, and when they are involved in regular reviews of progress. 

The Continuum of Support process and use of the Student Support File (SSF) provide valuable opportunities to engage with parents and to build a collaborative approach to identifying and responding to the needs of pupils with Additional Support Needs. 

The school recognises its responsibility under Section 14 of the EPSEN Act 2004, with regard to informing and consulting with parents on all matters relating to their child’s education. 

5.8.1 Parents and the transition of pupils with ASN to Secondary School

The quality of a child’s experience in making the transition to post-primary education can determine how they will settle in school. Parents can provide valuable support to a child with ASN while the child is making the transition. 

Gorey Central School provides support to parents by: 

· Liaising with parents prior to transfer 

· Facilitating the running of a ‘transfer programme’ organised by the School Completion Department in Gorey Community School. 

· Actively encouraging parents to contact the SEN Co-ordinator of the receiving secondary school to aid the transmission of information.

· Encouraging parents to visit the local secondary schools with their children on open nights.

5.8.2 Parents and the transfer of information

The parents of a child with ASN can provide valuable information to the school in relation to their child’s learning needs, learning differences, and learning strengths.

Gorey Central School facilitates the transfer of information by:

· Encouraging parents to furnish reports from outside agencies to the receiving secondary school on enrolment.

· Encouraging parents to comply with NCCA PASSPORT to ensure information transfers in a timely manner 

5.8.3 Parents and home-school links 

· The school provides parents with regular reports on the progress of their child. 

· The school journal is used for home-school communication, and parent-teacher meetings are held once a year for face to face communication. 

· Students receive a written school report every school year.

· Gorey Central School furnishes parents with a support plan for all students on the Continuum of Support document. 

· Gorey Central School furnishes targets for Pupils at stage 2 and stage 3 who are in receipt of withdrawn support. A written report is generated for parents outlining the progress the child has made with the agreed SET targets biannually.
· Special arrangements may be made with the parents in relation to the homework that each individual student with ASN is expected to undertake.

· Regular communication is available through meetings on request. 

· Class Teachers will arrange meetings bi annually in November and March with Parents of any pupil with SNA access. This meeting will be attended by all support staff working with the child. Support plans, targets and, PPPs will be discussed with the parents.

· Parents help the school by keeping the teachers informed of the progress/ difficulties, they observe in their child’s learning as they progress through primary school. This should include showing an interest in the completion of homework and familiarising themselves with approaches taken in school. 

· Parents of pupils on the COS provide information regarding their observed needs of their child annually at arranged Parent Teacher meetings.

5.8.4 Parents supporting the work of the school

Parents in Gorey Central School support the work of the school by participating with their child in such activities as:

· Providing a home environment in which there are opportunities for adults and children to participate together in language, literacy and mathematical activities in the early years before formal schooling begins.

· Using Information and Communications Technology (ICTs), where available, to support learning in English and / or Mathematics

· Book sharing / reading stories that interest children

· Storytelling

· Paired reading (listening to and giving supportive feedback on oral reading)

· Discussions about school and other activities to build vocabulary and thinking skills

· Writing lists and short accounts about children’s experiences

· Counting and measuring and other activities involving number

· Visits to the zoo, museum, library etc… to broaden the range of their child’s experiences

· Where their child is in receipt of supplementary teaching, implementing suggested home-based activities outlined in their pupil’s SSF and discussing the outcomes with the pupil’s teachers.  

· Talking positively about school and school work;

· Availing of real-life situations to discuss the importance of language, literacy     and mathematics.

· Modelling involvement in language, literacy and mathematical activities at home by engaging in and talking about these activities.

Parents should keep the class teacher informed of the progress that they observe in their child’s learning. They should also let the school know of any learning difficulties that they observe in their child at home. If, following diagnostic assessment, the child has been identified as requiring supplementary teaching, the parents should attend a meeting with the class teacher and SET liaison teacher to discuss:

· The results of the assessment

· The pupil’s support plan.

· The learning targets in the pupil’s SSF.

· The actions to be taken by the school to meet those targets

· The ways in which attainment of the targets can be supported at home.

Where a child is in receipt of supplementary teaching from SET, the parents should:

· Discuss their child’s progress with the SET liaison teacher at the end of each instructional term, and, in cases where supplementary teaching is to be continued, discuss the revised learning targets and activities in their child’s SSF.

· At the discontinuation of supplementary teaching, discuss with their child’s teachers how the child’s future learning needs can continue to be met at school and at home

· Participate in activities organised by the school that are designed to increase the involvement of parents in their children’s learning

· Become familiar with and contribute to the development of the school ASN plan individually and through involvement in parents’ associations.

5.9 Pupil Voice
Developing student voice and participatory pedagogy is our aim in Gorey Central School. Pupils are active decision makers in their learning and contribute to their own support plans. The school believes that achievements are maximised when students take ownership of their learning.

Gorey Central School encourages pupil voice in the following ways:

· At least one pupil on the students’ council is chosen from the COS document to represent the pupils with additional needs and give them in voice in school decisions.

· Older pupils may contribute to the setting of their learning targets, where appropriate.

· Students on behaviour support plans are encouraged to self-monitor and indicate when they require support with regulation.

Pupils who are in receipt of supplementary teaching should, as appropriate:

· Become familiar with the learning targets that have been set for them and they should be given the opportunity to contribute to the setting of such targets.

· Contribute to the selection of texts and other learning materials that are relevant to the attainment of their learning targets.

· Develop ‘ownership’ of the skills and strategies that are taught during supplementary teaching and learn to apply these learning strategies and skills to improve their own learning.

· Contribute to the evaluation of their progress by participating in appropriate assessment activities, including self-assessment.

6. Enrolment 

Prior to a child’s enrolment and on receipt of enrolment and registration forms, the school will make every effort to acquaint itself with a child’s additional needs and decide which level of support is required for the pupil. A pupil may have low level needs that are met within the classroom, more significant needs that need input from the support team, or ‘complex needs’ that may require outside agency support. 
The school will make every effort to prepare in advance to plan for the pupil’s education by regular collaboration and consultation with all stakeholders. 
The criteria for enrolment of children with additional needs is outlined in the Admissions Policy.
Pupils with Care Needs will meet the criteria for access to SNA support if they have a diagnosis and if care needs arise from this diagnosis.  In February prior to enrolment, professional reports recommending SNA access and NCSE application forms will be submitted to the NCSE by the school.
6.1 Children with Additional Needs

In accordance with the Department of Education and Science Special Education circular 02/05, NCSE disability codes and in the context of our school, the following are included under the general heading of special educational needs:

Students with general learning disabilities, specific learning disabilities, physical and sensory disabilities, autistic spectrum disorders, emotional/behavioural disorders, attention deficit (and hyperactivity) disorder, speech and language disorders, members of the Travelling community, exceptionally able children, children in need of support (experiencing learning difficulties), assessed syndrome, socially/educationally disadvantaged and non-native English speakers.  At present, our resources and facilities do not allow us to cater for the needs of every category as outlined above.

The pupil with special needs will engage in learning in her/his own classroom in line with the policy of full integration and inclusiveness.  Typical class homework will be assigned with reference to the child’s ability.

In line with the admissions policy of Gorey Central School, the Board of Management will consider the following in the enrolment of a pupil with additional needs:

 (1) EPSEN Act “A child with Additional Needs shall be educated in an inclusive environment with children who do not have such needs unless the nature or degree of those needs of the child is such that to do so would be inconsistent with:
a) The best interests of the child as determined in accordance with any assessment carried out under this Act, or
b) The effective provision of education for children with whom the child is to be educated”
(2) Education Act 1998: 15-(2) d. A board shall…. publish… the policy of the school concerning admission to and participation in the school, including the policy of the school relating to the participation by students with disabilities or who have other Additional Needs, and ensure that as regards that policy, principles of equality and the right of parents to send their children to a school of the parents' choice are respected …. 

6.1.1 Enrolment and Initial Assessment

Parents are required to notify the school of their child’s special needs in advance of enrolment in so far as this is possible. Parents will be encouraged to request the transfer of information pertaining to the child’s learning and development from the preschool using the NCCA, ‘Mo Scéal’ transfer document.
In relation to applications for the enrolment of children with additional support needs, the school will request a copy of the child’s medical and/or psychological report or where such a report is not available, will request that the child be assessed immediately.  The purpose of the assessment report is to assist the school in establishing the educational and training needs of the children relevant to his/her disability or additional needs, and to profile the support services required.

Following receipt of the report, the school will assess how it can meet the needs specified in the report.  Where the school deems that further resources are required, it will, prior to enrolment, request the Department of Education and Science to provide the resources required to meet the needs of the child as outlined in the psychological and/or medical report.  These resources may include, for example, access to, or provision of any, or a combination of the following:

Visiting teacher service, SET teacher for special needs, special needs assistant,

specialised equipment or furniture, transport services or other.

The school will meet with the parents of the child to discuss the child’s needs and the school’s suitability or capability in meeting those needs.  Where necessary a full case conference involving all parties will be held, which may include parents, Principal, class teacher, Special Education teacher, for special needs or psychologist, as appropriate.

It may be necessary for the school to defer enrolment of a particular child pending:

a. the receipt of and assessment report and/or

b. the provision of appropriate resources by the Department of Education and Science to meet the needs specified in the psychological and/or medical report.

6.2 Pupils with complex needs.
Some pupils with more complex and enduring needs may require specific methodologies, teaching approaches and/or learning activities. Such interventions should be based on careful identification of strengths and needs, including multi-disciplinary assessment when necessary. Pupils may present with one or more disabilities from the following categories;
· Physical disability

· Hearing impairment

· Visual impairment

· Emotional disturbance/ behavioural problems

· Mild/ moderate/ severe or profound general learning difficulties

· Borderline mild general learning difficulty

· Specific learning disability

· Assessed syndromes

· Specific speech and language disorder

· Medical Conditions

7. Enrolled pupils with emerging needs

Staff in Gorey Central School identify and track children with emerging additional support needs using the Continuum of Support –COS, a staged approach in line with Circular 13/17.

Where the additional needs of a pupil are not identified until the child has spent some time in the school, the following procedures will operate:

· Where there is an academic disability, the child will continue to be integrated with the mainstream class, while at the same time receiving support from SET where this is possible.

· The child with an academic disability will be assessed through the psychological services or if parents/guardians so wish through private assessment.

· Where there are behavioural problems and/or emotional disturbance (neurosis, childhood psychosis, hyperactivity, attention deficit disorder, attention deficit hyperactivity disorder and conduct disorders) these problems will be dealt with through the Health Board or, if desired, privately.

· This category does not include children whose conduct or behavioural difficulties are being adequately dealt with in accordance with agreed procedures on discipline.

· Where there is a physical disability e.g. result of an accident, a full case conference involving all parties will be held in co-operation with parents and will include Principal, class teacher, special needs teacher, or psychologist as appropriate.

· Where the school cannot accommodate such a child, it will be necessary to defer return to school until appropriate resources and facilities are provided by the Department of Education and Science to meet with the child’s needs.

7.1 Whole School Framework & Provision
All pupils are supported by the Whole School Framework. This is where pupils are socialising and learning, supported by best practice modelling, policies, broad curricula, forward planning, reflective practice, relevant and varied methodologies, appropriate resources and assessments. If pupil’s need extra support to achieve this, they then progress to Classroom Support Level or Stage One. Support plans for pupils are recorded in a Student Support File.

In assessing and deciding which students need to be in receipt of supplementary teaching the following is considered: 
· Parental consultation

· Teacher observation records 

· Teacher-designed measures /assessments 

· Basic needs checklist * 

· Learning environment checklist*

· Pupil consultation - My Thoughts About School Checklist 

· Literacy and numeracy tests

· Screening tests of language skills

*Checklists are available in DES, Continuum of Support Guidelines for Teachers.

When supporting students the following support options are considered:

· Curricular differentiation

· Team Teaching/Co-operative Teaching 

· In-class support/Differentiation 

· Small group withdrawal 

· Individual withdrawal 

The period of intervention recommended for each student is dependent on the nature and extent of their individual need. The duration of provision is varied and is reviewed throughout the intervention. 
A Continuum of Support (COS)
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The Continuum of Support framework recognises that special educational needs occur along a continuum, ranging from mild to severe, and from transient to long term, and that pupils require different levels of support depending on their identified educational needs. Using this framework helps to ensure that interventions are incremental, moving from class-based interventions to more intensive and individualised support, and that they are informed by careful monitoring of progress (DES Guidelines for Primary Schools p.6)
While most pupils’ initial needs should be met through classroom based interventions, a small number of pupils may arrive at school with difficulties that are more significant or which are immediately recognised. In such cases, it may be more appropriate to begin with a School Support or School Support Plus Plan. Most of the pupils to whom this applies will be new to the school. However it may also apply for some pupils following an event which impacts significantly on them in school (DES Continuum of Support Guidelines p.6).

In June of every academic year, Attainment Scores, from standardised testing, will be recorded on a document classifying scores under the headings: Extremely Low, Borderline, Low Average (Appendix 6C) to assist with the identification of pupils with the greatest level of attainment need in each class. Attainment Scores will also be recorded for any child on the Continuum of Support document in each class and SET will match their needs to the appropriate level on the Continuum of Support.

7.1.1 Classroom Support Level; Stage 1
A pupil receiving support within their classroom would be considered to be at stage 1 in terms of the "Staged Approach to Assessment, Identification and Programme Planning" (DES Special Education Circular 02/05)

Procedures for the early identification, of additional needs of pupils:

Pupils, teachers and parents may have concerns about pupil’s outcomes in school. When concerns arise regarding the academic, physical, social, behavioural or emotional development of a pupil, the following strategies will be used to identify (screen for) specific areas of difficulty:

· Teacher observation in the classroom and in the playground and open communication with parents.
· Parental observation and open communication with the teacher.
· Pupils may voice their own needs and concerns
· Through consultation/advice/observation with class teacher, parent, SENCO, SET team and Principal re relevant checklists, interventions and to record and place each pupil on COS. 
· In cases, where test scores place a pupil within the criteria for inclusion at school support, but where the pupil has not previously been placed at Classroom Support Level (Stage 1), the pupil will be automatically placed at stage 1, classroom support by SET. These pupils will be monitored by the class teacher and SET liaison teacher and moved to School Support (Stage 2) during the academic year, where necessary. 
The following procedure will follow when a pupil is placed on Classroom Support(Stage 1):
· Opening of the Student Support File (SSF) and agree interventions (for school and for home) with parents in a support plan. 

· Implementation of support plan and a review of the support plan will be completed after an agreed timeframe.
· Some additional needs may be transient and pupils may return to the Whole School Framework if their Response to Intervention (RTI) is successful.
OR

· A pupil may require more support and will progress to School Support (Stage 2)
7.1.2 School Support Stage 2;
A pupil receiving mostly group support or occasional individual support in addition to classroom support would be considered to be at stage 2 in terms of the "Staged Approach to Assessment Identification and Programme Planning" (DES Special Education Circular 02/05)

· Following the collation of the annual test results and, in line with the agreed school criteria for the following academic year, as outlined in Appendix 6, SET will assign pupils to School Support. 

· Baseline score cut offs, for inclusion at school support level, may differ from year to year depending on the number of pupils on COS and the allocation of support team posts by the DES. The baseline for the following year will be decided when the results have been collated for each class (Appendix 6C, Standardised test template).
· Before moving to school support, pupils should have completed at least one instructional term at Classroom Support Level (Stage 1) before they progress onto School Support Level (Stage 2) however, a small number of pupils may present with difficulties that are more significant. In such cases, where it is deemed that classroom support would not meet the identified needs of the child, it may be more appropriate to begin with a School Support Plan. 

· In addition to the annual allocation to school support in June, a pupil may also be placed at school support (stage2) at any time during the course of the school year, if they have made inadequate progress despite intensive intervention at classroom support (stage 1). Agreed school support access criteria can be utilised during the course of the year. (Appendix 6) Individual cases scoring above agreed cut offs may be considered on a case by case basis. 
· The class teacher reviews the SSF and discusses/reviews the support plan with a member of the Support Team. The support teacher and class teacher will assume shared responsibility for editing the SSF. Assessments, further screening and interventions will be agreed in collaboration with the class teacher, parents, principal and SENCO.
· Teaching approaches, at school support level, may include a combination of team-teaching initiatives, cooperative teaching, early intervention and small group or individual support. In the event of a parent refusing to grant consent, no withdrawn support or further assessment may take place. Depending on the learning needs identified, resource allocation/type of provision will be decided on a case by case basis, in accordance with the identified needs (Appendix 6B) and in accordance with DES guidelines ensuring that: 

"Those with the highest level of need should have the greatest level of support" (2017 Guidelines: p. 19).  

· The level and type of support should reflect the specific targets of individual pupils as set out in their support plan and be informed by careful monitoring and review of progress (2017 Guidelines p. 18)
· Supplementary teaching may be reduced or discontinued if diagnostic tests and or teacher observations show that the pupil can return to Classroom Support or indeed to the Whole School Framework. 
· Parents must give consent if withdrawn School Support intervention is required.
7.1.3 School Support Plus, Stage 3:
A pupil receiving more intensive teaching support including more focused small group work or individual teaching is considered to be at stage 3 in terms of the "Staged Approach to Assessment Identification and Programme Planning" (DES Special Education Circular 02/05)

This level of the Continuum is informed by a detailed, systematic approach to information gathering and assessment using a broad range of formal and informal assessment tools, reports from outside professionals (as appropriate) including:

· Teacher observation and teacher-designed measures 

· Parent and pupil interviews 

· Functional assessment
· Results of standardised testing such as measures of cognitive ability; social, emotional and behavioural functioning; adaptive functioning etc. 

· Following the collation of the annual attainment test results in June and, in line with the agreed school criteria for the following academic year, as outlined in Appendix 6, SET will assign pupils to School Support Plus. 
Data generated from this process are then used to plan an appropriate intervention and can serve as a baseline against which to map progress. A support plan at this level is likely to be more detailed and individualised, and to include longer term planning and consultation.
A pupil can transfer to School Support Plus (Stage 3) when Stages 1 and 2 have been followed as described above, but the pupil’s Response to Intervention (RTI) has been limited or specific concerns have significantly increased to warrant further assistance. 

Consultation or Referral for assessment of a pupil by an agency ‘outside of school’ is warranted;

· The parents are involved in the decision to request an assessment by an outside specialist through a formal meeting with the class teacher and the liaison support teacher, Principal/SENCO if necessary.
· Parents supported by the school, can apply directly to the HSE for Speech and Language, Occupational Therapy or Behavioural/Clinical Assessments or an application can be made on their behalf, by the school with consent. In such cases, the liaison support teacher will oversee the application and upload the information to Aladdin. These assessments take place in the local HSE offices. Occasionally school visits are scheduled by these outside professionals. 
· The Principal or SENCO will liaise with NEPS or the relevant psychological or support service to arrange a referral if an Educational Psychological assessment is required, with parental consent.
· The class teacher fills in the referral form in consultation with the appropriate school personnel.
· The child’s file and SSF recording that Stages 1 and 2 were followed should be available to support the assessment process.
· Following referral external professionals may visit the school to meet with the pupil, parent(s) or guardian(s), Principal, class teacher and support teacher as appropriate and the assessment will be conducted.
· Assessments generally take place in school during school hours.
· In consultation with the parent(s) or guardian(s) and relevant specialists the support teacher and class teacher will draw up a revised SSF with recommendations from the outside agency.
· Complex needs may/may not be diagnosed. Pupils with complex needs may need a multi-disciplinary approach.
· Assistive Technology such as a laptop, dictaphone, software etc. may be recommended if a pupil is unable to record without this aid. The application is made to the NCSE by the school once the relevant reports support this application.
8. Whole School Strategies for preventing learning difficulties and in assisting children in reaching their potential.

Our strategies for preventing learning difficulties are in line with the Guiding Principles of the NCSE (Appendix 1) and include:

· The development of agreed approaches to the teaching of English and Mathematics in order to ensure progression and continuity from class to class. (See Plean Scoile for English and Mathematics)

· Provision of additional support in language development and relevant early literacy and mathematical skills to pupils who need it

· Provision of short term additional group support on a withdrawn basis by SET, timetable permitting, in literacy and/or numeracy, to reinforce topics covered in class, where an element of need has been determined by the teachers.

· Ongoing structured observation and assessment of the language, literacy and numeracy skills of pupils in the infant classes to facilitate early identification of possible learning difficulties

· Close collaboration and consultation between the Infant teachers and their liaison teachers.

8.1 Promotion of Literacy:
· Whole school promotion of reading for pleasure 
· Implementation of guided reading programmes involving class teachers, SET and pupils in the school.

· Building Bridges Comprehension Strategies 
· Genre Writing 
· Early Intervention in Junior, Senior Infants and first class.  
· Print rich environment.
· Story time, library time, DEAR time, reading buddies, word games, class library, visiting authors
· Access to Literacy apps in school and at home e.g.  Clicker,Wordshark, Lexia.
8.2 Early Intervention

We believe it is very important to identify and assess children with additional needs as early as possible so that effective interventions can be put in place. Early intervention is a vital component of SET provision in this school, caseload permitting. Early intervention programmes may be provided by the class teacher and / or by SET in accordance with the Staged Approach, outlined in Circular 02/05 (pp. 21-22),
Screening tests such as the BIAP may be administered in Junior Infants during their second term in school.  The Drumcondra Early Literacy Screening Test and Drumcondra Early Numeracy Screening Test is administered to all pupils in Senior Infants in May of each school year. The Test 2r may be used in Senior Infants to gather information for Assessment for Learning.

Teachers in Gorey Central school adhere to the following guidelines in relation to Early Intervention:

· Close collaboration and consultation between the class teachers and Special Education Teachers, will identify pupils who may be in need of early intervention. Teacher observation and professional opinion will be given due consideration and respect in the selection of pupils for early intervention programmes.

· Intensive early intervention programmes in the early primary classes can be an effective response to meeting the needs of children with low achievement. These programmes will:

· Be set within a specific time frame (13-20 weeks)

· Be based on a shared expectation of success by everyone involved

· Involve small group teaching or one-to-one teaching where small group teaching has not been effective

· Include a strong focus on oral language, laying the foundation for meaningful reading activities and further development of language and comprehension skills

· Emphasise the development of phonemic awareness and a range of other word identification skills

· Engage the pupils in frequent supervised oral and silent reading of texts at appropriate levels of difficulty and monitor their comprehension

· Stress the interconnected nature of listening, speaking, reading and writing

· Focus on language development in mathematics, and in the development of mathematical procedures and concepts.

8.3 Student Support Files(SSFs).

The Student Support File (Appendix 1), is a document which serves to provide measurable and achievable targets for the pupil based on assessment. Interventions are agreed with parents and teachers.  When writing targets, the teacher aims to remember targets as SMART:  Specific, Measurable, Achievable, Relevant, Time Limited. 
The SSF contains the pupil’s support plan, IEP and targets, targets reviews, pupil and parent voice interviews and PPP care plans, where relevant. The SSF is stored on the classroom USB key. These USB keys are backed up biannually to a hard drive device by the SENCO.
8.4 Organisation of Supplementary Teaching and timetabling

Following collation of the COS documents by SET annually, SET Liaison teachers collaborate with their class teachers to draw up a timetable which includes a balance of withdrawn individual, pair and small group sessions and team teaching arrangements for their liaison class(es) (Appendix 6). Based on the observed needs at each class level withdrawn support may be provided in blocks of support addressing specific areas of need. “Some pupils with more complex and enduring needs may require specific methodologies, teaching approaches and/or learning activities” (DES Guidelines p. 13). It may be more appropriate for withdrawn support for these pupils to continue on an ongoing basis throughout the whole school year. “Such interventions should be based on careful identification of strengths and needs, including multi-disciplinary assessment, when necessary”(DES Guidelines p. 13).
Withdrawn sessions are held in a support room. Team Teaching/Co-Teaching is incorporated into SET timetables throughout the academic year to help meet the identified needs of children School Support that are accessing support from SET within the classroom setting. This is over seen by the Principal and SENCO.
8.5 Screening, Assessment, Caseload, Selection, Permissions and Review.

During specific times when large numbers of pupils need to be tested as a group or individually by SET discrete non-teaching time will be made available on the SET timetable.

8.5.1 Initial Screening.

Class teachers will carry out formal testing using Micra-T, Sigma-T and Drumcondra Spelling standardised tests (1st – 6th). The class teacher will correct and record the result and will inform parents of any difficulties experienced by a child.
The class teacher in Senior Infants will carry out Drumcondra Early Literacy (DTEL-S) and Drumcondra Early Numeracy (DTEN-S) Screener testing annually with the support of the SET Team if necessary. The class teacher will correct and record the result and will inform parents of any difficulties experienced by a child. 

Test 2r may be used as a formative assessment tool towards the end of Senior Infants to inform if additional teaching needs to be incorporated into SET provision for these children the following academic year. When utilised, Test 2r will be administered by SET. SET will correct and record the result and SET will add relevant identified needs to the COS document in June.

The Junior Infant Class Teacher, in colaboration with SET liasion teacher, will carry out the BIAP assessment on the children who they have academic concerns about in April/May. The class teacher will correct and record the result and will inform parents of any difficulties experienced by a child. 

NRIT/NVRT will be conducted annually by the class teachers in 1st & 5th Classes in September/October, with support from the SET team if necessary. Class teachers will also correct and record results for the NRIT/NVRT tests.
8.5.2 Diagnostic Assessment.

Gorey Central School uses the following Diagnostic Tests:

· Drumcondra Early Literacy Diagnostic Test (DTEL-D) 
· Drumcondra Early Numeracy Diagnostic Test (DTEN-D)

· YARC

· Neale Analysis

· Diagnostic Spelling Test

· WRAT5

Diagnostic Testing will be administered by SET and the results will be discussed with the class teacher. This testing is usually administered by the SET liaison teacher where general baseline information is being determined. On occasion, it may be more beneficial for another member of SET, if working on an area such as reading with a pupil, to administer a diagnostic reading assessment. Valuable information is recorded by incidental teacher observations during testing that may help to inform planning for an intervention.
Class teachers may wish to discuss the school’s recorded results with parents with support from the SET Team. 

8.5.3 Educational Psychology Assessments

It is the aim of the school to identify potential learning difficulties as early as possible through screening and diagnostic assessment.  

· Teacher observation is central to all interventions.

· Children must be 6 years of age before application is made for educational psychology assessment.  Children will be considered for assessment if a class teacher/parents have serious ongoing concerns and the “staged approach” has failed to ensue improvement.

· Sigma/Micra T and Drumcondra Spelling Profiling are used from First Class onwards.  These profiles are retained on Aladdin and shared with the relevant teachers at the commencement of each school year.

· The school recognizes the importance and effectiveness of early intervention, and consequently bases early identification processes on: 

· Teacher observation

· Inability to function during normal school routines

· Language disorder

· Underperformance

· Non-age appropriate behaviour.

· The school will also retain evidence of those who were offered assessments but refused to take up the offer or on those who secured Private Assessments.

· Once prioritisation is complete, contact is made with the school psychologist

· Psychological referral forms are completed with parents based on the school’s criteria for Assessment. This is organised by the class teacher with his/her SET liaison teacher.

· Once NEPS give a date, SET liaison teacher contacts parents to arrange meeting between parents and NEPS psychologist. NEPS psychologist will meet with the class teacher and/or SET liaison teacher also.

· An assessment follows once all parties are satisfied the “staged approach” as advocated in Circulars 24/03 and 02/05 has failed to address perceived difficulties.

· A confidential analysis of test results is presented to the parents, the SET liaison teacher and the class teacher

· Appropriate support services are put in place by the SET team in consultation with the Principal.

8.5.4 Clinical Psychology Assessments

· If a child is adjudged to have perceived social and/or behavioural needs the school will record their observations of need. Class teacher and/or SET liaison teacher will meet with the parents to advise parents/guardians of their concerns. If deemed appropriate the parents will be advised to consult their G.P re the possibility of securing a clinical assessment.

8.5.5 SLT/OT Assessment

· If a child is adjudged to have perceived speech and language needs the school will record their observations of need. Class teacher and/or SET liaison teacher will meet with the parents to advise parents/guardians of their concerns. If deemed appropriate the parents will be advised to complete a referral to SLT services for speech and language assessment.

8.5.6 OT Assessment

· If a child is adjudged to have perceived motor or sensory needs the school will record their observations of need. Class teacher and/or SET liaison teacher will meet with the parents to advise parents/guardians of their concerns. If deemed appropriate the parents will be advised to complete a referral to OT services for   motor and/or sensory assessment.
8.6 Models and Approaches to Supplementary Teaching (see Circular 13/17).
· Every effort is made to ensure that pupils do not miss out on the same curricular area each time they attend supplementary teaching outside the classroom.
· Where a pupil has an exemption from Irish, the Support Team should endeavour to timetable around this but it is acknowledged that this is not always possible..
· The co-operation of the class teacher’s/Support teachers and SNAs is essential in drawing up timetables and also in accommodating changes in timetables throughout the school year. 
· The needs of the pupil must come first in conjunction with the teacher’s needs and accommodation. Support teachers in Gorey Central School will adapt their teaching approaches and strategies to meet the individual needs of the pupils on their caseload.  
8.7 Supplementary Teaching for pupils for whom English is a second language 
The revised allocation process will replace the General Allocation Model and English as Additional Language Support (GAM/EAL) scheme. Circular No 13/2017
· Pupils for whom English is a second language are generally placed in an age appropriate class. 
· Every effort is made to help the pupil and parent(s)/ guardian(s) to settle into the school environment.
· Where available other parents or pupils may act as translators or interpreters for the pupils and their family initially.
· In general, as per Circular 12/96 the pupil may qualify for exemption from irish, the school will complete the necessary documentation to obtain this exemption.
· These pupils will be placed on COS and receive language, literacy/ numeracy support from the Support team if required.
8.8 Provision for Exceptionally Able Pupils
Children who are considered exceptionally able may have been assessed by a psychologist and found to have a high level of intelligence (an I.Q. score of 130+, 97th Percentile). 

Interventions will be made in the first instance by the Class Teacher at Classroom Support (Stage 1) level of the Continuum of Support. The class teacher will open a Support Plan and recorded the interventions in it.

8.8.1 Procedure for identification and selection of exceptionally able pupils

· A range of strategies may be used to identify exceptionally able pupils; 

· Annual standardized tests 

· Curriculum textbook assessments 

· N.R.I.T. 

· Psychological Assessments 

· Teacher observation 

· Peer and Parent appraisal 

· Referral by other individuals or organisations

· The pupils who meet the criteria for exceptionally able (I.Q. of 130+,  97th Percentile in Literacy and Numeracy) who are on School Support (Stage 2) will be supported within their classroom by SET during team teaching. They may be offered a block of extension support on a withdrawal basis subject to the approval of the pupil and their parents, and caseload permitting.  These blocks of withdrawn support, are subject to availability on an annual basis, and form part of the SET timetable.

· When a child has been selected for extension support classes in a particular year/term this does not automatically entitle him/her to these classes again in the following year/term.

· The Principal and SENCO will be responsible for overseeing:

        Organization of extension classes including timetabling

        Acquisition and distribution of teaching resources for differentiation

        Acquisition and distribution of information regarding referral and assessment by outside agencies.

· The class teacher and/or SET liaison teacher will inform parents of Ex. Able and Talented pupils of programmes at CYTI (Irish Centre for Talented Youth) @D.C.U. and any other similar programmes.

· The exceptionally able pupils’ learning is supported in the classroom by differentiating the curriculum.  This is done by: 
Modifying the content of the curriculum: Students are given the opportunity to study subjects in greater depth.  They may also explore more abstract ideas and themes through group work or individual project work

Modifying the process: Pupils are encouraged to use research skills.  Higher order questions and thinking skills are used for these pupils.  They are provided with opportunities to investigate more in the curriculum area through project work.

Modifying the product: The pupils are encouraged to adjust an activity and present it in many forms.  They are provided with choice and variety in presenting what they have learned.

Modifying the learning environment: Within the limitations of small classrooms and large class sizes the Principal and class teachers actively encourage independence and child centeredness and high mobility around the classroom.  The school agrees with the aim for HOTS (Higher Order Thinking Skills) rather than MOTS (More of The Same). Sometimes it is possible to group exceptionally able children with a particular strength in one area with pupils who have additional needs; we call this ‘peer-tutoring’. 

Where it is a non-academic area an outside agency may be more suited to the development of the child’s giftedness.

8.9 Independent Living Skills

An Independent Skills intervention may take place, caseload permitting, for pupils with the greatest need on the COS. This intervention, where available, will be implemented by the class teacher in collaboration with the SET liaison teacher. If the pupil has access to SNA support the SNA may be involved in assisting with the implementation of the Independent Living Skills Programme. The Independent Living Skills intervention should reflect the classroom curriculum and differentiated learning programme for the individual pupil.

8.10 Continuing and Discontinuing Supplementary Teaching.

· Withdrawn individual or small group supplementary teaching may be discontinued where the targets have been met and/or if the pupil (on assessment) is performing above the percentile laid down in the criteria for receiving school support (Appendix 6).
· The school may decide to discontinue supplementary teaching with some pupils (who have made satisfactory progress), in order for the Special Education teacher(s) to provide intervention for pupils, after the analysis of screening test results. Due consideration will be given to the overall needs of the school and all of its pupils.

· It may be deemed appropriate to cease withdrawn support of children in 6th Class depending on their needs to allow development of self esteem and independence.It may be appropriate to use any remaining time to conduct a Transfer Programme with individual 6th Class children. Test scores must be considered before considering removing withdrawn provision for 6th class children in the summer term. Ceasing 6th class provision must be considered on a case by case basis.
9.0 Exemption from Irish

9.1 Criteria for exemption 

(as per Department of Education and Skills circular 12/96):

Pupils in the following circumstances may be allowed an exemption from the study of Irish.

· Pupils whose primary education up to 11 years of age was received in Northern Ireland or outside Ireland, provided that the parent or guardian who had custody of the pupil was permanently resident in Northern Ireland or outside Ireland during the pupil’s period of education up to that age;

· Pupils who were previously enrolled as recognised pupils in national schools who are being re-enrolled after a period spent abroad, provided that at least three years have elapsed since the previous enrolment in the State and the pupil is at least 11 years of age on re-enrolment;

· Pupils who function intellectually at average or above average level but have a Specific Learning Disability of such a degree of severity that they fail to achieve expected levels of attainment in basic language skills in the mother tongue, or

· Pupils who have been assessed as having a general learning disability due to serious intellectual impairment [i.e. mental handicap] and are also failing to attain adequate levels in basic language skills in the mother tongue, or

· Pupils who have been assessed as having a general learning disability due to serious sensory impairment, and are also failing to attain adequate levels in basic language skills in the mother tongue.

The evidence of such a disability must be furnished by a qualified psychologist, supported in the case of (iii) by a report from an appropriate medical specialist. In addition, a full report on the pupil must be furnished by the school.

· Pupils from abroad, who have no understanding of English when enrolled, would be required to study one language only, Irish or English;

· Children of foreigners who are diplomatic or consular representatives in Ireland;

· Children from other countries in whose case the Minister is satisfied that they are resident in this country as political refugees.

Pupils from the above categories may be allowed to remain in the class during the Irish lesson so that they may have an opportunity to gain a knowledge of spoken Irish and to participate in the learning activities. 

Alternatively, other suitable arrangement may be made, such as allocating school work in other subject areas. As the class teacher will be fully engaged teaching the Irish curriculum to the rest of the class this will be work which can be completed by the exempted pupil, unaided.

At the time of exemption parents, in consultation with the class teacher, will decide which option is best for the pupil and the attached form (appendix 10) will be completed and kept in the pupil’s class file.

9.2 Exemption Procedures:

Should a pupil qualify for an exemption from Irish under any of the criteria listed the class teacher will discuss the following process with the pupil’s parents. 
· A written application for exemption will be made, by a parent or legal guardian, to the Principal of the school (Appendix 10).  This application will specify the grounds for the exemption.  It will be accompanied by documentary evidence of age and previous schooling as appropriate to the grounds cited.

· The school authorities will satisfy themselves as to the documentary evidence submitted.

· Where exemption is being sought under sub-paragraph (c) above, the parent or guardian will be required to furnish reports from a qualified psychologist and appropriate medical specialist as appropriate.

· A decision to grant exemption will be conveyed to the parent or guardian by way of a written certificate signed by the school Principal. 

· A copy of the Exemption Certificate is given to the parent or legal guardian of the pupil being exempted (Appendix 9).

· The application, school report, psychologist’s report, report of medical specialist, copy of certificate of exemption and other relevant documents will be retained by the school and, when required, will be made available for inspection by authorised officers of the Department.

· An exemption granted to a pupil will be operative throughout his/her stay in primary school and should be kept safely by parents as it will be needed when entering secondary school.

Parents will also be advised that, in the future, pupils may be restricted from certain jobs where Irish may be a requirement and that there may be other longer-term, as yet unforeseen, implications.

Educational provision for the pupil during the daily Irish lesson will also be discussed and options outlined (Appendix 10).
N.B.The psychologist’s report should be of a full psychological assessment carried out by a qualified psychologist not more than two years prior to the application for exemption.

10. Transfer to Post-Primary/OTHER SCHOOLS 
10.1 Transfer of Information

When transferring to Post-Primary or other schools, the Passport documentation will be completed for all pupils with additional needs on the Continuum of Support. The Passport documents will be completed by the relevant class teacher in consultation with their SET liaison teacher. 

In November, once the parents of 6th class pupils on the COS have confirmed enrolment in the secondary school, and written consent to share information has been received from the Parents in both the secondary school and the primary school, information can be requested by the secondary school. This can be done at a formal meeting or through the Information Request Form on the NCCA website.
In line with NCCA guidelines, the following protocol will be followed:

The Principal or SENCO will forward the following documentation to the parents/guardians any time after receipt of confirmed enrolment and consent and, no later than the end of the second week of June.

· Information Letter

· 6th Class Report Card (5th Class Report Card will be sent if transfer takes place earlier than June each year)
· My Profile Form

· My child’s profile form

The parents/guardians complete and return the following documents to the Primary Principal or SENCO any time after receipt of confirmed enrolment and consent and, no later than the end of the third week of June.
· My child’s profile form

At any time after receipt of confirmed enrolment and consent and, no later than early September of the pupils first year of Secondary School, the Primary Principal or SENCO will forward the following documents to the post primary school

· 6th Class Report Card

· My Profile Form

· My child’s profile form
· Pupil’s current support plan
The Primary school will receive an information receipt from the secondary school.to acknowledge receipt of the Passport and to confirm pupil registration.

10.2 Transition Programme

10.2.1 Gorey School Completion Programme Transition Programme

All children in 6th class in Gorey Central School complete a transition programme organised by the Gorey School Completion Programme, annually, in the third term.

10.2.2 Gorey Central School Transition Programme

A Transition Programme will be made available for 6th class pupils on the COS, caseload permitting, who are observed to have anxiety relating to the move to secondary school. 

This programme will be implemented by members of SET using transition resources on the SESS website and from local secondary schools, in March – June. 

The programme will be delivered to children who have presented with anxiety towards transition observed by class teachers, SNA, SET teachers, parents and/or principal. Observations from all involved will be taken into account when devising a list of children who may undertake programme. 

11. Record Keeping

The following protocols outline how records are stored in Gorey Central School.

· Pupil files containing reports from outside agencies are held in a central locked location in the school.

· Records of attendance, results of tests taken and SSF’s are uploaded to the child’s file on Aladdin and stored on the class USB key.

· The class teacher, support teacher, SENO, psychologist, inspector, special needs assistant, health workers and parents have access to these records on request, respecting the pupil’s entitlement to confidentiality.  Parental permission should be sought for agencies outside of the school, to view the records.

· All records must be stored in the school until the child is 21 years old.

12. Other Related Policies:
· Assessment Policy
· Admissions Policy
· Safety Statement
· Administration of Medication
· Code of Behaviour and Anti-Bullying
Draft Policies which will support this policy include: Intimate Care Needs Policy

12.Success Criteria

The aim of this plan is to ensure that the vision and aims of Gorey Central School, as outlined at the start of this document, are achieved.  To assess whether this plan will make a difference to the teaching and learning in our school, we will use the following criteria:
· How will we know that the plan has been implemented?
· Are teachers referring to this plan?

· Are the procedures outlined in this plan being consistently followed?

· What are the indicators that the school has achieved its aims?
· Inclusion of pupils with special needs into our school

· Progress of pupils with special needs in our school (assessments)

· Review and evaluation of SSFs

· Feedback from colleagues (e.g. when taking a new class)
· Feedback from parents and children
· Feedback from secondary schools
· Feedback from inspectors
13 Implementation
All staff were involved in the development of this school policy. All teaching staff and SNAs have responsibility in implementing and providing feedback on the policy.   

14 Timeframe
Many aspects of the plan are being implemented already.   The plan is a working document and aspects of it may well need to be modified or amended as challenges are met. 
15 Review

The plan will be reviewed regularly to discuss what aspects are being fully implemented, what aspects still need to be implemented and any aspects that may need modification.
16 Ratification and Communication
The Board of Management were notified of the formulation of this plan by e-mail 
Ratification by Board of Management: 
Signed: ___________________________ Date: ________________________ 
Chairperson Board of Management












Appendix 1 Guiding Principles
Guiding Principles: 
	Classroom

Support
	The class teacher considers how to differentiate the learning programme effectively to accommodate the needs of all pupils in the class. 

A classroom support plan is developed and / or adjusted over time for those pupils who do not respond appropriately to the differentiated programme. This is informed by: 

( Parental consultation 

( Teacher observation records 

( Teacher-designed measures /assessments 

( Basic needs checklist * 

( Learning environment checklist* 

( Pupil consultation - My Thoughts About School Checklist 

( Literacy and numeracy tests 

( Screening tests of language skills 

A Classroom Support plan runs for an agreed period of time and is subject to review

	School Support
	At this level a Support Plan is devised and informed by: 

( Teacher observation records 

( Teacher-designed measures / assessments

( Parent and pupil interviews

( Learning environment checklist 

( Diagnostic assessments in literacy/numeracy 

( Formal observation of behaviour including ABC charts, frequency measures 

( Functional assessment as appropriate, including screening measure for social, emotional and behavioural difficulties A support plan at this level may detail suitable teaching approaches including team-teaching, small group or individual tuition. 

A School Support Plan operates for an agreed period of time and is subject to review

	School 
Support 
Plus  
	This level of the continuum is informed by a detailed, systematic approach to information gathering and assessment using a broad range of formal and informal assessment tools, reports from outside professionals (as appropriate) and may include: 
· Teacher observation and teacher-designed measures 
· Parent and pupil interviews 
· Functional assessment 
· Results of standardised testing such as measures of cognitive ability, social, emotional and behavioural functioning, adaptive functioning etc


Data generated from this process is used to plan an appropriate intervention and can serve as a baseline against which to map progress.  
A support plan at this level is likely to be more detailed and individualised, and to include longer term planning and consultation.


Planning Template to Guide the Allocation of Additional Teaching Supports for Pupils with Special Educational Needs (Primary Guidelines, P19-20)


	Action 1: Identification of pupils with special educational needs
	Review existing information on pupils’ needs, using school-based data and any information from parents and external professionals. Engage in additional screening and data gathering as required, using informal and formal assessment approaches (for example, teacher observations, information on social and emotional competence, standardised tests, diagnostic tests). 
Identify all pupils with special educational needs in the school. Match their needs to the appropriate level on the Continuum of Support.

	Action 2: Setting targets
	Based on individual needs, set clear learning targets for each pupil at each level of the continuum of support.

	Action 3: Planning teaching methods and approaches
	Identify the level and type of intervention required to meet targets for each pupil on the continuum of support. Schools should consider methodologies best suited to promoting meaningful inclusion such as differentiation, heterogeneous grouping, team-teaching and small group teaching. They should also be mindful that the interventions and supports that they are using are evidence-informed. 

	Action 4: Organising early intervention and prevention programmes
	Based on identified needs, choose evidence-informed early intervention/prevention programmes to address concerns. Identify time needed and staffing commitment required.


	Action 5: Organising and deploying special education teaching resources
	Cross-reference the needs of pupils at school support and school support plus levels and consider common needs that can be met by grouping to ensure effective and efficient teaching and learning approaches. Agree which teacher(s) will cater for these groups/individuals and when and where the teaching will take place. 
Be mindful of the requirement that pupils with the greatest level of need should receive the greatest level of support from teachers with relevant expertise. 

	Action 6: Tracking, recording and reviewing progress
	Establish a tracking and recording system, to ensure that the progress of all pupils in meeting their identified targets is monitored: 


· At whole-school and classroom support level by all teachers 
· At the school support and school support plus levels by class teachers and special education teachers. 


Appendix 2 Student Support File
	Student Support File


	
Name of Student:

	

	
Date of Birth:

	

	
School:

	

	
Date File Opened:

	

	
Date File Closed:

	


A Continuum of Support
[image: image3.png]ACADEMIC SUCCESS @ SOCIAL, EMOTIONAL &
BEHAVIOURAL COMPETENCE

CLASSROOM SUPPORT
( Support for All )




Appendix 3: Support Plan 

	Support Plan

To be completed by class and SET teachers in November and March of each year


	Teacher
	
	Pupil Name
	

	Class Group
	

	Start date of plan
	November ____
	Review date of plan


	March ____


	Category/Categories of Need

	Attainment (Literacy/ Numeracy)

Level of support – Classroom support, School support, School support plus

	Priority concerns identified


	Writing Process

Reading Fluency

Reading Comprehension

Phonics

Spelling

Numeracy

Memory

	Strategies in school
	Writing Process

Staff Involved in this support

Reading Fluency

 Staff Involved in this support

Reading Comprehension

Staff Involved in this support

Phonics

Staff Involved in this support

Spelling

Staff Involved in this support

Numeracy

Staff Involved in this support

Memory

Staff Involved in this support

· 

	Specific need in this area targeted by a Special Education Teacher.
	· 

	Speech and language

Level of support – Classroom support, School support, School support plus

	Priority concerns identified


	Speech

Language

English as an Additional Language

	Strategies in school
	Speech

Staff Involved in this support

Language

Staff Involved in this support

English as an Additional Language

Staff Involved in this support

· 

	Specific need in this area targeted by a Special Education Teacher.
	

	Social and emotional

Level of support – Classroom support, School support, School support plus

	Priority concerns identified


	Anxiety

Confidence

Emotional Regulation

Self Esteem

Friendship Groups

Rigidity

Lack of Empathy

	Strategies in school
	Anxiety

Staff Involved in this support

Confidence

Staff Involved in this support

Emotional Regulation

Staff Involved in this support

Self Esteem
Staff Involved in this support

Friendship Groups

Staff Involved in this support

Rigidity

Staff Involved in this support

Lack of Empathy
Staff Involved in this support

· 

	Specific need in this area targeted by a Special Education Teacher.
	· 

	Co-ordination

Level of support – Classroom support, School support, School support plus

	Priority concerns identified


	Fine Motor

Gross Motor

Organisation

	Strategies in school
	Fine Motor

Staff Involved in this support

Gross Motor

Staff Involved in this support

Organisation

Staff Involved in this support

· 

	Specific need in this area targeted by a Special Education Teacher.
	· 

	Behavioural

Level of support – Classroom support, School support, School support plus

	Priority concerns identified


	Unacceptable Behaviour/Anti social behaviour

	Strategies in school
	Unacceptable Behaviour

Staff Involved in this support

· 

	Specific need in this area targeted by a Special Education Teacher.
	· 

	Sensory

Level of support – Classroom support, School support, School support plus

	Priority concerns identified


	Sensitivity to noise

Sensory Seeking

Sensory Avoiders

	Strategies in school
	Sensitivity to noise

Staff Involved in this support

Sensory Seeking

Staff Involved in this support

Sensory Avoiders

Staff Involved in this support

· 

	Specific need in this area targeted by a Special Education Teacher.
	· 

	Attention control

Level of support – Classroom support, School support, School support plus

	Priority concerns identified


	Concentration and Focus

Impulsiveness

Easily Distracted

	Strategies in school
	Concentration and Focus

Staff Involved in this support

Impulsiveness

Staff Involved in this support

Easily Distracted

Staff Involved in this support

· 

	Specific need in this area targeted by a Special Education Teacher.
	· 


Appendix 4 : Support Plan Menu

	Support Plan

To be completed by class and SET teachers in November and March of each year


	Teacher
	
	Pupil Name
	

	Class Group
	

	Start date of plan
	November ____
	Review date of plan


	March ____


	Category/Categories of Need

	Attainment (Literacy/ Numeracy)

	Priority concerns identified


	Writing Process

Reading Fluency

Reading Comprehension

Phonics

Spelling

Numeracy

Memory

	Strategies in school
	Writing Process

· Personal cues will be devised for the student that will help to develop and support independent writing.

· The process of drafting and redrafting will be encouraged.

· Grammar reference cards will be used to help with accuracy in writing.

· Mind mapping technique will be taught and encouraged.

· Writing frames will be provided to help plan the piece of writing.

· Mini lessons modelling writing strategies will be taught.

Reading Fluency

· Fluency elements will be taught and reading fluency expectations will be clearly displayed using WILF (What I’m Looking For).

· The student will have a rich experience of environmental print in the classroom e.g. signs & labels.

· The student will have opportunities to read aloud text that is well within his/her reading capabilities.

· The student will engage with reading material that is most appropriate to his/her stage of development and that he/she can read comfortably.

· Frequent Paired/Shared reading experiences will be encouraged.

· Reading with Teacher will take place at regular intervals to monitor progress.

· Opportunities for regular reading practice will be provided using ability appropriate books using DEAR (Drop Everything And Read) time. 

· Practising common sight words will be encouraged to increase automaticity.

Reading Comprehension

· The student will be provided with consistent opportunities to discuss texts he/she has read to ensure comprehension of the words and to check recall and prediction skills.

· Reading fluency books will be assigned at independent level (95% accuracy) to ensure that he/she can understanding what is being read.

· Questions while reading and after reading will form part of homework reading commitments.

· Comprehension skills will be taught in the classroom and will be practised using whole class, individual & small group discussions.

· Questions on a piece of text will be read in advance of reading the text to help the child to focus their attention during reading.

· Class discussion on the questions will take place and children will be taught how to find the answer in the text by skimming and scanning for key words.

Phonics

· Constant practice and revision of old and new sounds

· Knowledge of phonic sounds will be checked and assessed frequently.

· A multi-sensory approach will be used to consolidate learning of sounds. ie sand, sound, sight Rhymes, songs, poems, matching games will be used to consolidate phonological awareness.

· Elkonin boxes will be used to add a visual element to phonic worksheets to support learning.

· Phonic blends will be highlighted each week in their spellings, and the teacher will model the correct sound for the children.

Spelling

· Spellings will be corrected positively allowing student credit for correct letters or sounds in words

· The student will be encouraged to keep a spelling dictionary of personal words.

· Highlighter will be used to show patterns within spelling words.
· A decreased amount of spellings will be given for homework.

· Look, Cover, Say, Write Check sheet will be provided for homework

· Wordshark.CD Rom will be used to revise and consolidate learning of spellings.

· Child will be encouraged to record spellings requested during free writing activities in a personal spelling notebook for use on other occasions.

· Elkonin boxes will be used to scaffold spelling success during dictation exercises.

· Look, Say, Cover, Write, Check activities will be used within the classroom to teach good practice.

· Spelling patterns and spelling tips will be displayed in the classroom.

· Display of commonly misspelled / confused words, e.g. ‘they’re/their/there’

· Retention of class spellings will be tested every term/ half term to monitor progress.

· Differentiated spellings will be assigned for homework based on the child’s assessed level of spelling development.

· Child will be encouraged to ‘have a go’ and break down words into syllables.

· Encouraging use of dictionary to check unknown spellings

· Spelling tests may be completed in print if cursive writing is illegible.

Numeracy

· Maths teaching will be structured and cumulative.

· Frequent practice of the concepts to be learned by using games, ICT, and real-life problems relevant to the student’s experience.

· Conscious reinforcement of mathematical concepts in other areas of the curriculum.

· Use of charts and discussion to reinforce understanding of Maths symbols and Maths language.

· Multi-sensory methods will be used when teaching Maths.

· Assistance with reading word problems and encourage the student to focus on the important information in a word problem through identifying keywords.

· Child will have access to concrete materials to support learning in numeracy such as Multiplication and hundred squares, fraction walls, cubes, etc.

· Reference cards will be available where new skills are clearly laid out using a step by step approach. 

· Mini whiteboard will be used to practice a numeracy skill.

· Child will be given less numeracy problems to solve to ensure more accuracy.

· Number shark CD Rom will be used to consolidate number facts.

· Number facts will be practised daily to develop automaticity.

· Apps on iPad will be used to consolidate numeracy skills.

· Problem solving strategies using a step by step approach will be taught and practised and the process of problem solving will be modelled by the teacher.

· Speed games – loop cards, tables shoot out, etc will be used to develop automaticity.

· Team Teaching with the SET team will enable additional support during Numeracy lessons.

· Maths vocabulary will be taught and displayed in the classroom to ensure better understanding of Numeracy questions.

· Individual prompt sheets will be available with vocabulary for addition, subtraction, multiplication and division

· There will be regular repetition and revision of new maths concepts to consolidate concepts.

· Focused block of SET intervention to target problem-solving

Memory

· Instructions will be kept short and given one or two at a time to reduce demands on memory

· Extra time will be given to process instructions.

· Use of memory aids such as number lines, wall charts, personalised spelling notebook etc will be encouraged.

· The use of visual clues will be encouraged to aid memory.

· Use of rhymes and songs.

· Providing the student with strategies for remembering facts such as doubles, near doubles etc in Maths.

· Practice of estimation skills so that a calculator can be used efficiently.

· Work on making number operations automatic through fun games such as table darts.

· Study skills will be taught including highlighting key points, mind-maps, mnemonics.

· Opportunities will be provided for the student to re-learn and over learn.

· Child will have reduced quantity of learning homework.

· Memory Quest CD Rom will be used to develop memory skills.

· Memory Games will be played in the classroom eg. cluiche kim, Granny went shopping

· Listening exercises will be completed eg. dictation

· Displays will be placed on the walls to enable the child to refer to information relating to  topics learned

· Repetition of Instructions to ensure understanding

· Prompt cards will be available to support child when revisiting previously learned topics.

	Speech and language

	Priority concerns identified


	Speech

Language

English as an Additional Language

	Strategies in school
	Speech

· Allow extra time for response and completion of spoken words.

· Practise sounds and phonics

· Adult modelling good examples of good speech production
· Opportunities for speaking

· To use Lámh signs to help with communication

Language

· To ensure comprehension, the spoken word will be supported by the use of gesture and facial expression, and by the use of concrete materials.

· Use of opportunities which present in the structure of the school day for language learning and repetition.

· The student will be assisted in conveying messages and clarifying thoughts by the use of focused questions such as ’Do you mean..?’

· Seating the student in a position that facilitates the use of prompts, cues or other strategies during learning and teaching.

· Teacher will speak slowly and clearly in all interactions.

· Vocabulary will be developed by displaying subject vocabulary in the room and by encouraging the child to use these words.

· Teacher Modelling varied and rich expressive language in the classroom.

English as an Additional Language

· Visual timetable will be displayed and referred to during the school day.

· Resources from the Up and Away Programme will be used to supplement learning.

· Jolly phonics programme and app will be used to encourage phonic learning.

· Teacher will facilitate the use of visual prompts, cues or other strategies during learning and teaching.

· Additional teaching and instruction will be given by teacher.
· Teacher will speak slowly and clearly in all interactions.

· Word box cards from the Jolly Phonics scheme and an ability appropriate reading book. 

· Encouragement to speak in English in school and, where possible, to use English at home

	Social and emotional

	Priority concerns identified


	Anxiety

Confidence

Emotional Regulation

Self Esteem

Friendship Groups

Rigidity

Lack of Empathy

	Strategies in school
	Anxiety

· Use of Dear Teacher Box/Worry monster to enable the child to express fear and worries.

· Visual timetable will be displayed and referred to during the school day.

· The ‘Weaving Well Being’ programme will be used during SPHE lessons to teach coping          strategies.

· Deep breathing and relaxation exercises will be taught and the child will be encouraged to use these in times of stress.

· There will be consistency in expectations of all teaching staff working with the child.

· Praise and encouragement will be given for good effort to help build self-esteem.

· Opportunities to build self-confidence will be incorporated into the school day.

Confidence

· Praise and encouragement will be given for good effort to help build confidence.

· Topics will be given ahead of learning so they can be prepared.

· Opportunities for success will be created to build self-confidence.

· The ‘Weaving Well Being’ programme will be used during SPHE lessons to teach confidence building strategies.

· Child will be assigned helping ‘Jobs’ in school or in class to foster growing confidence and independence

Emotional Regulation

· The ‘Weaving Well Being’ programme will be used during SPHE lessons to teach emotional regulation strategies.

· The child will take part in ‘brain breaks’ in the classroom ie Yoga, mindfulness, Go Noodle etc

· Regulation strategies will be taught to the class and the child will be encouraged to use the strategies eg  Tucker the Turtle method, Deep release breathing, count to 10,  

· breathing

Self Esteem
· Praise and encouragement will be given for good effort to help build self-esteem.

· Strategies such as Rainbow Moments & Random acts of Kindness from ‘Weaving Well Being’ programme will be used during SPHE lessons and incorporated into daily classroom life.

· Praise

· Teacher will focus on the child’s good attributes to help build the child’s self-esteem.

Friendship Groups

· Playground buddy strategy will be implemented and supervised by the teacher.

· Circle time opportunities will be regularly available to the child to allow the child to verbalise difficulties that arise during playtime in an effort to resolve them and create more positive experiences.

· Opportunities to play and work in pairs or small groups will be available to the child.

· Child will be given encouragement to play with his/her peers.

Rigidity

· Social stories will be used to prepare the child for an event that is unusual in the school day.

· A Visual timetable will be used to make the events of the day as predictable as possible for the child.

· The child will be made aware of unexpected changes in the school day.

· Timers will be used to encourage the child to move to the next task.

· The child will be given advance warning that the lesson is coming to an end to enable him/ her to finalise his/her work.

Lack of Empathy
· Social stories will be used to model empathy.

· Stories displaying empathy will be read to the class as part of the Literacy programme.

· The teacher will model empathy and discuss compassion for another as opportunities arise through activities such as Circle Time.

· The child will take part in SPHE lessons focused on thinking of others’ feelings.

	Co-ordination

	Priority concerns identified


	Fine Motor

Gross Motor

Organisation

	Strategies in school
	Fine Motor

· Alphabet strips showing correct letter formation will be attached to the desk to provide a model.

· The student will be encouraged to correct deliberate letter formation mistakes made by the teacher.

· The child will complete activities such as sorting small objects to develop his/her fine motor development.

· The child will complete activities from The Fine Motor Olympics Programme before handwriting activities eg squeezing a stress ball, manipulating therapy putty.

· The child will be encouraged to use tripod grip during writing activities.

· Adapted materials will be made available to enable the child to complete the fine motor tasks in classroom.

· The child will have access to ability appropriate materials during hand-writing lessons- lined chalkboard, pencil grips, lined paper, slope board etc

· The child will be given support during cutting activities. 

· The child will be encouraged to take his/her time and do his/her best during the handwriting process to produce good work samples
Gross Motor

· During PE, sports and physical lessons good visual demonstrations will be given to ensure success for the child.

· During PE, there will be access to additional equipment to suit needs of the student, for example softer balls, larger target.

· During PE, sports and physical lessons physical support will be provided to students in performing skill, for example, jumping.

· Where possible, the child will be positioned at a table where he/she has extra space.

· The child take part in regular gross motor activities such as Yoga in the classroom, Go Noodle, Primary Movement to help develop these skills.

Organisation

· Copying from the blackboard will be limited and text on the blackboard will be written in different colours to help with tracking.

· Where possible, the child will be positioned at a table where he/she has extra space.

· Visual cues and checklists will be provided to enable the child to become more organised and to be ready for tasks.

· The child will be supported in their organisation of their folders.

· The child will be encouraged to keep a tidy desk and positive reinforcement will be given for clean clutter free workspaces.

· Visual timetable will be displayed and referred to during the school day.

· The child will have access to a mini-white boards to enable them to take down homework successfully.

· The teacher will encourage the child to have all belongings labelled.

· Visual cues.
· The child will be taught to use a colour code for all of their subjects and support will be given to colour code their copies and books.

· The child will be encouraged to maintain homework books and copies in one homework folder.

· The child will be given frequent reminders to maintain a ‘perfect page’ with margins, date and title.

	Behavioural

	Priority concerns identified


	Unacceptable Behaviour/Anti social behaviour

	Strategies in school
	· Good relationships based on trust will be established with the student.

· Teachers will label the behaviour not the student.

· Class Rules and expectations will be clear, fair and consistent.

· The child will have reminder cards of specific behaviours/rules on the desk.

· The student will be encouraged to set targets to improve his/her behaviour.

· A motivation chart will be used to encourage positive behaviour.

· Anger management games will be used to teach regulation.

· The child will be seated in close proximity to the teacher and away from distractions.

· The child will be praised and rewarded for good behaviour

· Individual, table and class reward systems such as Traffic light system, Class Dojo and Marble Jar will be used in the classroom to encourage the child to engage in positive behaviour. 

· The child will engage in Movement activities within the class that encourage regulation such as Go Noodle, mini breaks.

	Sensory

	Priority concerns identified


	Sensitivity to noise

	Strategies in school
	· The child will have access to ear defenders and will be encouraged to use them during times of stress.

	Attention control

	Priority concerns identified


	Concentration and Focus

Impulsiveness

Easily Distracted

	Strategies in school
	Concentration and Focus

· Provision of shorter tasks with clear rewards for staying on task such as computer use/ iPad use.

· Periods of instruction will be kept short and to the point, and recapped frequently.

· Provision of short work sessions with achievable goals. Encouraging the student to become aware of the difficulty and to try to ‘beat their target’ in staying on task.

· Use of teacher observation efficiently and will note achievements, strengths and preferred learning styles and use in planning future classroom work.

· Use of classroom management which focuses on contingent praise and encouragement (ie rewarding the task behaviour and not just the answer). This approach advocates praise for effort even if the answer is not correct.

· A Move-n sit cushion will be available to the child and he/she will be encouraged to use the cushion for 20 minute periods during the school day.

· A timer will be used to help the child to maintain focus for a specified amount of time.

· The child will engage in listening comprehension games to develop listening and concentration skills.

· The child will engage in classroom memory games to develop short term memory and concentration.

· The child will engage in Movement activities within the class that encourage concentration such  as Go Noodle, mini breaks.
· Positive reinforcement will be given to the child for good concentration and focus.

· The child will have access to fidget toys/materials during classroom mini breaks.

· The child will be aware of targets regarding what you want them to achieve during the lesson.

Impulsiveness

· The child will be taught strategies to curb impulsiveness such as the count to 10 method.

· The child will have a reminder card on his/her desk of strategies such as stop, think, do.

· Positive reinforcement will be given to the child where appropriate.

· The child will have access to fidget toys/materials during classroom mini breaks.

· The child will be given reminders to ‘THINK’ (true, helpful, inspiring necessary, kind) before saying or doing something that may be inappropriate

Easily Distracted

· Shorter passages will be provided for reading and written content in exercises will be reduced.

· The student will be encouraged to keep his/her desk clear of distractions.

· The student will be seated near the front of the class and away from distractions such as windows.

· The child will be seated close to someone that is good at concentrating that will model good behaviour.

· Worksheets provided will be clear and uncluttered to maintain focus.

· Concentration skills, the following of rules, self-management and organisational skills will be taught.

· Positive reinforcement will be given to the child for good concentration and focus.

· The child will have access to fidget toys/materials during classroom mini breaks.

· A motivation chart will be used to encourage positive behaviour.

· The child will be asked to repeat instructions back to ensure understanding

· The child will be given regular prompts to stay on task




Appendix 5 SET Yearly Job List Timetable and Deadlines

	SET Yearly Job List

Timetable and Deadlines



	September

(Some non-contact time will be allowed by BOM for planning during September) 
	· Administer Diagnostic Tests, as required, to update any attainment scores on diagnostic tests or Ed Psych reports where it is deemed that the scores aren't reflective of current achievement. Add new test scores to SET test score collation paperwork and to the COS document.
· Consult with Class Teachers, add pupils to the list for further diagnostic assessments accordingly and Administer the Diagnostic Tests on the agreed pupils.
· Review Caseload Division.

· Review timetable(s) to see how many pupils can fit onto individual SET caseloads  

· Consult with the Principal Teacher about the selected pupils and Support Teachers  

· Finalise caseload and curricular areas of focus
· Assess pupils on caseload to establish baseline in identified areas of need. Conduct Parent/Pupil Interviews where appropriate.
· Research appropriate evidence based practice for curricular focus area.

· Collaborate with class teachers to draw up a timetable which includes a balance of withdrawn individual, pair and small group sessions and team teaching arrangements as appropriate to meet the identified needs of the children. 
· Finalise timetable of Team Teaching & withdrawal
· Begin Team Teaching 
· Put forward names from liaison classes for NEPS consideration 

· Add Team Teaching Monthly progress to Aladdin for each liaison class

	October

(Liaison Class planning time facilitated by SET substitution)
	· Administer Diagnostic Tests, as required, to update any attainment scores on diagnostic tests or Ed Psych reports where it is deemed that the scores aren't reflective of current achievement. Add new test scores to SET test score collation paperwork and to the COS document.
· Meet Liaison Class Teachers to help decide if any additional pupils should be placed on Classroom Support (stage 1) Discuss if any pupils are coming off classroom support (stage 1). Query if there are there any children on classroom support that need to access diagnostic testing?

· Support Plan- Liaise with Class Teachers regarding review of support plans for all pupils on COS referencing Reports from agencies, recent Teacher Input form, Parent feedback form & Pupil feedback form. Create/amend new plan for November-March
· Add amended Support Plan document to the SSF on all class USB keys.
· Set targets (Oct – Feb) (Reference the document outlining the Evidence Based Recommendations from the reports) and send to class teachers, Principal & parents for Approval. Upload to Student Support File on class USB key for all children on individual caseloads across all classes Inf-6th. This is to be completed in the last week of mid- term prior to the Halloween break 

· A paper copy of the child's targets will need to be stored in the SET teacher’s file to record dates targets are achieved.
· Add Team Teaching Monthly progress to Aladdin for each liaison class

	November
	· Administer Diagnostic Tests, as required, to update any attainment scores on diagnostic tests or Ed Psych reports where it is deemed that the scores aren't reflective of current achievement. Add new test scores to SET test score collation paperwork and to the COS document.
· Add Team Teaching Monthly progress to Aladdin for each liaison class

	December
	· Administer Diagnostic Tests, as required, to update any attainment scores on diagnostic tests or Ed Psych reports where it is deemed that the scores aren't reflective of current achievement. Add new test scores to SET test score collation paperwork and to the COS document.
· Add Team Teaching Monthly progress to Aladdin for each liaison class

	January 
	· Administer Diagnostic Tests, as required, to update any attainment scores on diagnostic tests or Ed Psych reports where it is deemed that the scores aren't reflective of current achievement. Add new test scores to SET test score collation paperwork and to the COS document.
· Add Team Teaching Monthly progress to Aladdin for each liaison class

	February

(Liaison Class planning time facilitated by SET substitution)


	· Administer Diagnostic Tests, as required, to update any attainment scores on diagnostic tests or Ed Psych reports where it is deemed that the scores aren't reflective of current achievement. Add new test scores to SET test score collation paperwork and to the COS document.
· Meet Liaison Class Teachers to help decide if any additional pupils should be placed on Classroom Support (stage 1) Discuss if any pupils are coming off classroom support (stage 1). Query if there are there any children on classroom support that need to access diagnostic testing?

· Support Plan- Liaise with Class Teachers regarding review of support plans for all pupils on COS referencing Reports from agencies, recent Teacher Input form, Parent feedback form & Pupil feedback form. Create/amend new plan for March - November

· Add amended Support Plan document to the SSF on all class USB keys.
· Set targets (March-June) (Reference the document outlining the Evidence Based Recommendations from the reports) and send to class teachers, Principal & parents for Approval. Upload to Student Support File on class USB key for all children on individual caseloads across all classes Inf-6th. This is to be completed in the last week of prior to the mid-term break 

· The paper copy of the previous targets with the dates the targets were achieved will need to be stored in each individual child's class file within the SET folder
· A paper copy of the child's new targets will need to be stored in the SET teacher’s file to record dates targets are achieved.
· Add Team Teaching Monthly progress to Aladdin for each liaison class
· Meet Liaison Class Teachers to help decide which pupils should remain or be placed on stage 1 that don’t automatically qualify on test scores. Also discuss pupils coming off stage 1. Query if in class provision required? Are there any children on classroom support that need to access diagnostic testing?

· Review Targets.  When completed these reviews will need to be printed on individual A4 sheets and given to the teachers to enable the class teachers to add them to the envelopes with their reports

· The reviews will also need to be pasted into the individual children's SSF (in the archived folder)on their class USB keys (housed in the room 13b). Please try to paste the review directly after the associated targets for clarity. If you find the associated targets are not on the USB key then this addition to SSF may have been missed and those targets will need to be added to the USB keys also.

· The signed paper copy of the child's targets with the dates the targets were achieved will need to be stored in the child's class file within the SET folder.
· Change Support Plan document within new SSF on all class USB keys.

· Review Caseload Division.

· Review timetable(s) to see how many pupils can fit onto individual SET caseloads  

· Finalise caseload and curricular areas of focus

· Assess pupils on caseload to establish baseline in identified areas of need. Conduct Parent/Pupil Interviews where appropriate.
· Research appropriate evidence based practice for curricular focus area.

· Collaborate with class teachers to draw up a timetable which includes a balance of withdrawn individual, pair and small group sessions and team teaching arrangements as appropriate to meet the identified needs of the children. 
· Finalise timetable of Team Teaching & withdrawal

· Add Team Teaching Monthly progress to Aladdin for each liaison

	March
	· Administer Diagnostic Tests, as required, to update any attainment scores on diagnostic tests or Ed Psych reports where it is deemed that the scores aren't reflective of current achievement. Add new test scores to SET test score collation paperwork and to the COS document.
· Add Team Teaching Monthly progress to Aladdin for each liaison class

	April
	· Administer Diagnostic Tests, as required, to update any attainment scores on diagnostic tests or Ed Psych reports where it is deemed that the scores aren't reflective of current achievement. Add new test scores to SET test score collation paperwork and to the COS document.
· Add Team Teaching Monthly progress to Aladdin for each liaison class

	May
	· Administer Diagnostic Tests, as required, to update any attainment scores on diagnostic tests or Ed Psych reports where it is deemed that the scores aren't reflective of current achievement. Add new test scores to SET test score collation paperwork and to the COS document.
· Add Team Teaching Monthly progress to Aladdin for each liaison class
· Assist with administration of classroom standardised testing and screening tests
· Administer diagnostic DTEN-D and DTEL-D where pupils score at/below critical on screening tests.

	June

(Time allowed by BOM for planning, review and assessment of data during June) 
	· Add Team Teaching Monthly progress to Aladdin for each liaison class
· Implement Independ Living Skills Interventions as appropriate
· Implement Transition Programmes as appropriate
· Prepare Transfer documents for 6th class pupils
· Collate all paperwork relating to 6th class pupils to be stored at year end.
· Review Targets.  When completed these reviews will need to be printed on individual A4 sheets and given to the teachers to enable the class teachers to add them to the envelopes with their reports.

· The reviews will also need to be pasted into the individual children's SSF (in the archived folder) on their class USB keys (housed in room13b). Please try to paste the review directly after the associated targets for clarity. If you find the associated targets are not on the USB key then this addition to SSF may have been missed and those targets will need to be added to the USB keys also.

· Add test scores to all relevant paperwork such as COS document and the Test Results Collation Document
· Consult with Class Teachers, add pupils to the list for further assessments accordingly 

· Administer Diagnostic Tests, as required, to update any attainment scores on diagnostic tests or Ed Psych reports where it is deemed that the scores aren't reflective of current achievement. Add new test scores to SET test score collation paperwork and to the COS document.
· Compile and finalise the end of year COS document for liaison classes listing all pupils at Stage 1: Classroom Support. List pupils at Stage 2: School Support List pupils at Stage 3: School Support Plus  

· Ensure all of the identified categories of need, as outlined in the support plans, are included in the COS documents for each class.
· Collaborate with the class teacher to make a list of pupils who need additional accommodations in the classroom:

· Slanted board  

· Sit 'n Move cushion 

· Pencil grips  

· Differentiated books 

· Differentiated homework  

· Differentiated spellings  

· Differentiated Maths 

· Seating arrangements 

· Activity breaks

· Consider the following in relation to provision for children in Liaison Classes:
· Provisional timetable(s) to see how many pupils can fit onto caseloads  

· Pupils who can be grouped together (have similar needs)

· Pupils who need 1:1 withdrawal  

· Pupils that could be supported best through in-class support 


	Important end of year paperwork for handover purposes.

	Ensure the following is on Child’ s SSF on Class USB key

1. Support Plan

2. Targets and reviews Dated November  –March and March  – June

3. Parent/Pupil Voice Interviews



	Ensure the following is on Aladdin

Monthly Progress Reports for withdrawn support

Monthly progress reports for team teaching sessions.

	Ensure following is on class USB:

1. COS Document

2. Collated Test Scores




Appendix 6: Continuum of Support (COS) Inclusion Criteria, School Support and School Support Plus

The following selection criteria for inclusion on the COS encompasses current DES Circulars, Guidelines and general good practice. SET will place pupils on the COS, and at the appropriate stage on the continuum, in accordance with these criteria and with guidelines outlined in section 7 of this policy.
Guidelines for Inclusion on COS:  Attainment
School Support/School Support Plus

	Note: When collating the ’class based’ attainment data for the next academic school year, Standardised Test Scores used will be current to May of the current year and results taken from Diagnostic Assessment and Educational Psychology reports.

In cases, where test scores place a pupil within the criteria for inclusion at school support, but where the pupil has not previously been placed at Classroom Support Level (Stage 1), the pupil will be automatically placed at stage 1, classroom support by SET. 

A small number of pupils may present with difficulties that are more significant. In such cases, where it is deemed that classroom support would not meet the identified needs of the child, it may be more appropriate to begin with a School Support Plan

	1
	Pupils scoring at/below Borderline (Standard Score of 79) in literacy, on standardised tests, diagnostic assessments or results in Educational Psychology Reports.

	2
	Senior Infant pupils scoring at or below the cut off raw score of 17 in Drumcondra Literacy Screener.

	3
	Senior Infant pupils at or below the cut off raw score on components within Test 2r

	4
	Pupils scoring at/below Borderline (Standard Score of 79) in Mathematics, on standardised/diagnostic assessments or results in Educational Psychology Reports. 

	5
	Senior Infant pupils scoring at or below the cut off raw score of 17 in Drumcondra Numeracy Screener.

	6
	Pupils diagnosed as having "High Incidence Learning Disabilities" and those pupils previously in receipt of "Learning-Support" who continue to experience significant learning difficulties (if not already listed above).

	7
	Pupils who have English as an Additional Language (EAL) i.e. 

(a) Pupils who arrive to our school without any English

(b) Pupils who have lived in Ireland less than two years, and whose English needs further support.

	8
	Pupils scoring at/below Low Average (Standard Score of 89) in literacy, on standardised/diagnostic assessments or results in Educational Psychology Reports (if not already listed above).

	9
	Pupils scoring at/below Low Average (Standard Score of 89) in mathematics, on standardised/ diagnostic assessments or results in Educational Psychology Reports (if not already listed above).

	10
	Early intervention in literacy – Jnr Inf/Snr Inf/1st class pupils who continue to experience difficulty despite interventions made by the Class Teacher at Classroom Support (Stage 1).

	11
	Early intervention in Mathematics - Jnr Inf/Snr Inf/1st class pupils who continue to experience difficulty despite interventions made by the Class Teacher at Classroom Support (Stage 1).

	12
	Pupils identified as having a literacy attainment difficulty whose needs are not being met, despite interventions made by the class teacher at Classroom Support (Stage 1).

	13
	Pupils identified as having a numeracy attainment difficulty whose needs are not being met, despite interventions made by the class teacher at Classroom Support (Stage 1).

	14
	Gifted Pupils (those scoring above the 97th%ile in both English and Mathematics on Standardised Assessments and / or have been diagnosed by an Educational Psychologist as having a "superior IQ" of 130+).


Guidelines for inclusion on COS: Additional Categories of Need

School Support/School Support Plus
	A
	Pupils diagnosed with Complex Needs

	B
	 Pupils diagnosed as having "Low Incidence Learning Disabilities" and those pupils previously in receipt of "Resource hours" who continue to experience significant learning difficulties (if not already listed above).

(Pupils are no longer guaranteed a certain number of hours of provision as was the case under the General Allocation model) 

	C
	Junior Infants identified as having language/communication/Motor/Learning difficulties identified by the BIAP 

	D
	Pupils experiencing serious difficulties with speech & language / social & emotional development/behaviour/attention-control/co-ordination/sensory.


Appendix 6B: Continuum of Support Resource Allocation
Resource Allocation: Level of Need

The following descriptors will be used by class teachers with their SET liaison teachers to inform decisions, on a case by case basis, to plan an appropriate intervention ensuring that those with the highest level of need have access to the greatest level of support.

Attainment

	Attainment

Classifications
	Descriptor
	Standard Score Range
	Percentile Range

	
	Very Superior
	130 and above
	97% ile and above

	
	Superior
	120-129
	90% ile  - 97% ile

	
	High Average
	110-119
	75% ile - 89% ile

	
	Average
	90-109
	25% ile – 74% ile

	
	Low Average
	80-89
	9% ile – 23% ile

	
	Borderline
	70-79
	2% ile- 8% ile

	
	Extremely Low
	69 and below
	2% ile and below

	
	Complex Needs
	Undetermined
	Undetermined


Speech and Language
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Motor
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Resource Allocation: Models of Teaching at School Support and School Support Plus
Depending on the learning needs identified, additional teaching may be delivered through in –class or withdrawal support models. This is decided on a case by case basis by the class teacher and SET Liaison Teacher for each class.

	Focus of Support
	Suggestions for Type of SET Support at School Support Level

	Attainment

	Word Reading
	Team Teaching,

Block of Small Group Teaching

Block of Individual Support 

Early Intervention



	Pseudoword decoding
	

	Reading Comprehension
	

	Written Expression
	

	Spelling
	

	Math Computation
	

	Math Reasoning
	

	Memory
	

	Speech and Language

	Speech
	Team Teaching,

Block of Small Group Teaching

Block of Individual Support 

Early Intervention

	Language
	

	Co-ordination

	Fine Motor
	Team Teaching,

Block of Small Group Teaching

Block of Individual Support 

Early Intervention

	Gross Motor
	

	Organisation
	

	Sensory
	

	Social & Emotional

	Anxiety
	Team Teaching for delivery of Evidenced Based Programme 

Block of Small Group Teaching

Block of Individual Support 

Early Intervention

	Emotional Regulation
	

	Friendship Groups
	

	Confidence
	

	Attention Control

	Concentration
	Movement Breaks

Team Teaching

Block of Small Group Teaching

Block of Individual Support 

Early Intervention


Appendix 6C: Test Results Collation Template, by class

Educational Psychology Attainment Test Results
 (Additional Curricular Areas can be added to this template to reflect areas tested in specific test instruments)

Class______________________    Date__________________

	Curricular Area
	Date of Ed Psych Report
	Pupil Name
	SS
	%ile

	Word

Reading
	
	Extremely Low -SS 69 and below

	
	
	
	
	

	
	
	
	
	

	
	
	Borderline-SS 70-79

	
	
	
	
	

	
	
	
	
	

	
	
	Low Average SS 80-89

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	Pseudoword

decoding
	
	Extremely Low -SS 69 and below

	
	
	
	
	

	
	
	
	
	

	
	
	Borderline-SS 70-79

	
	
	
	
	

	
	
	
	
	

	
	
	Low Average SS 80-89

	
	
	
	
	

	
	
	
	
	

	Reading Comprehension
	
	Extremely Low -SS 69 and below

	
	
	
	
	

	
	
	
	
	

	
	
	Borderline-SS 70-79

	
	
	
	
	

	
	
	
	
	

	
	
	Low Average SS 80-89

	
	
	
	
	

	
	
	
	
	

	Spelling
	
	Extremely Low -SS 69 and below

	
	
	
	
	

	
	
	
	
	

	
	
	Borderline-SS 70-79

	
	
	
	
	

	
	
	
	
	

	
	
	Low Average SS 80-89

	
	
	
	
	

	
	
	
	
	

	Phonological Awareness
	
	Extremely Low -SS 69 and below

	
	
	
	
	

	
	
	
	
	

	
	
	Borderline-SS 70-79

	
	
	
	
	

	
	
	
	
	

	
	
	Low Average SS 80-89

	
	
	
	
	

	
	
	
	
	

	Written Expression
	
	Extremely Low -SS 69 and below

	
	
	
	
	

	
	
	
	
	

	
	
	Borderline-SS 70-79

	
	
	
	
	

	
	
	
	
	

	
	
	Low Average SS 80-89

	
	
	
	
	

	
	
	
	
	

	Math

Computation
	
	Extremely Low -SS 69 and below

	
	
	
	
	

	
	
	
	
	

	
	
	Borderline-SS 70-79

	
	
	
	
	

	
	
	
	
	

	
	
	Low Average SS 80-89

	
	
	
	
	

	
	
	
	
	

	Math

Reasoning
	
	Extremely Low -SS 69 and below

	
	
	
	
	

	
	
	
	
	

	
	
	Borderline-SS 70-79

	
	
	
	
	

	
	
	
	
	

	
	
	Low Average SS 80-89

	
	
	
	
	

	
	
	
	
	

	Working

Memory
	
	Extremely Low -SS 69 and below

	
	
	
	
	

	
	
	
	
	

	
	
	Borderline-SS 70-79

	
	
	
	
	

	
	
	
	
	

	
	
	Low Average SS 80-89

	
	
	
	
	

	
	
	
	
	


In School Diagnostic Test Results 

Suggested Test Instruments: YARC/NARA/WRAT 5/DTEN-D/DTEL-D
(Additional Curricular Areas can be added to this template to reflect areas tested in specific test instruments)
Class______________________    Date__________________

	Curricular Area
	Name of Diagnostic Test
	Date of Diagnostic Test 
	Pupil Name
	SS
	%ile

	Word

Reading
	
	
	Extremely Low -SS 69 and below

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	Borderline-SS 70-79

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	Low Average SS 80-89

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Pseudoword

decoding
	
	
	Extremely Low -SS 69 and below

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	Borderline-SS 70-79

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	Low Average SS 80-89

	
	
	
	
	
	

	
	
	
	
	
	

	Reading Comprehension
	
	
	Extremely Low -SS 69 and below

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	Borderline-SS 70-79

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	Low Average SS 80-89

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Spelling
	
	
	Extremely Low -SS 69 and below

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	Borderline-SS 70-79

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	Low Average SS 80-89

	
	
	
	
	
	

	
	
	
	
	
	

	Phonological Awareness
	
	
	Extremely Low -SS 69 and below

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	Borderline-SS 70-79

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	Low Average SS 80-89

	
	
	
	
	
	

	
	
	
	
	
	

	Written Expression
	
	
	Extremely Low -SS 69 and below

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	Borderline-SS 70-79

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	Low Average SS 80-89

	
	
	
	
	
	

	
	
	
	
	
	

	Math

Computation
	
	
	Extremely Low -SS 69 and below

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	Borderline-SS 70-79

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	Low Average SS 80-89

	
	
	
	
	
	

	
	
	
	
	
	

	Math

Reasoning
	
	
	Extremely Low -SS 69 and below

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	Borderline-SS 70-79

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	Low Average SS 80-89

	
	
	
	
	
	

	
	
	
	
	
	

	Working

Memory
	
	
	Extremely Low -SS 69 and below

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	Borderline-SS 70-79

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	Low Average SS 80-89

	
	
	
	
	
	

	
	
	
	
	
	


Standardised Test Results /Screener Test Results
Class:________________________      Date:________________________

	Curricular Area
	Standardised Test
	Name
	SS
	% ile

	Reading
	Micra T

Reading

‘Class Based’
Or 

Drumcondra Early Literacy Screening Test
	Extremely Low

SS 69 and below

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	Borderline

SS 70-79

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	Low Average

SS 80-89

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	Drumcondra Spelling
	Extremely Low

SS 69 and below

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	Borderline

SS 70-79

	
	
	
	
	

	
	
	
	
	

	
	
	Low Average

SS 80-89

	
	
	
	
	

	
	
	
	
	

	Numeracy
	Sigma T

‘Class Based’
Or 

Drumcondra Early Numeracy Screener
	Extremely Low

SS 69 and below

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	Borderline

SS 70-79

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	Low Average

SS 80-89

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Appendix 7. COS Document Checklist 

Completed annually in June by SET Liaison Teachers for each of their Liaison classes to ensure all children with identified needs are included within the Continuum of Support.

COS:  Attainment
School Support/School Support Plus
	Note: When collating the ‘class based’ attainment data for the next academic school year, Standardised Test Scores used will be current to May of the current year and results taken from Diagnostic Assessment and Educational Psychology reports.

In cases, where test scores place a pupil within the criteria for inclusion at school support, but where the pupil has not previously been placed at Classroom Support Level (Stage 1), the pupil will be automatically placed at stage 1, classroom support by SET. 

A small number of pupils may present with difficulties that are more significant. In such cases, where it is deemed that classroom support would not meet the identified needs of the child, it may be more appropriate to begin with a School Support Plan

	Checklist

List pupils in all of the categories below and tick off when complete
	Tick

	Pupils scoring at/below Borderline (Standard Score of 79) in literacy, on standardised tests, diagnostic assessments or results in Educational Psychology Reports.

	

	Senior Infant pupils scoring at or below the cut off raw score of 17 in Drumcondra Literacy Screener.

	

	Senior Infant pupils at or below the cut off raw score on components within Test 2r

	

	Pupils scoring at/below Borderline (Standard Score of 79) in Mathematics, on standardised/diagnostic assessments or results in Educational Psychology Reports. 

	

	Senior Infant pupils scoring at or below the cut off raw score of 17 in Drumcondra Numeracy Screener.

	

	Pupils diagnosed as having "High Incidence Learning Disabilities" and those pupils previously in receipt of "Learning-Support" who continue to experience significant learning difficulties (if not already listed above).

	

	Pupils who have English as an Additional Language (EAL) i.e. 

(a) Pupils who arrive to our school without any English

(b) Pupils who have lived in Ireland less than two years, and whose English needs further support.

	

	Pupils scoring at/below Low Average (Standard Score of 89) in literacy, on standardised/diagnostic assessments or results in Educational Psychology Reports (if not already listed above).

	

	Pupils scoring at/below Low Average (Standard Score of 89) in mathematics, on standardised/ diagnostic assessments or results in Educational Psychology Reports (if not already listed above).

	

	Early intervention in literacy – Jnr Inf/Snr Inf/1st class pupils who continue to experience difficulty despite interventions made by the Class Teacher at Classroom Support (Stage 1).

	

	Early intervention in Mathematics - Jnr Inf/Snr Inf/1st class pupils who continue to experience difficulty despite interventions made by the Class Teacher at Classroom Support (Stage 1).

	

	Pupils identified as having a literacy attainment difficulty whose needs are not being met, despite interventions made by the class teacher at Classroom Support (Stage 1).

	

	Pupils identified as having a numeracy attainment difficulty whose needs are not being met, despite interventions made by the class teacher at Classroom Support (Stage 1).

	

	Gifted Pupils (those scoring above the 97th%ile in both English and Mathematics on Standardised Assessments and / or have been diagnosed by an Educational Psychologist as having a "superior IQ" of 130+).

	


COS: Additional Categories of Need

School Support/School Support Plus
	A
	Pupils diagnosed with Complex Needs


	B
	 Pupils diagnosed as having "Low Incidence Learning Disabilities" and those pupils previously in receipt of "Resource hours" who continue to experience significant learning difficulties (if not already listed above).

(Pupils are no longer guaranteed a certain number of hours of provision as was the case under the General Allocation model) 


	C
	Junior Infants identified as having language/communication/Motor/Learning difficulties identified by the BIAP 


	D
	Pupils experiencing serious difficulties with speech & language / social & emotional development/behaviour/attention-control/co-ordination/sensory.




Appendix 8   SET Job Specific Instructions on receipt of reports from Outside Agencies
	To do-Circulating the report
	Who?
	Tick

	Scan report to Aladdin & Circulate to SET & Class Teacher
	Principal
	

	Psycho-Educational Report

Highlight important information within the report and make suggestions for how to meet identified needs within the classroom.(SET & Teachers to initial in the box to indicate they have seen the report)

Note if any referrals are to be made to other agencies

Note if the scores in the report qualify the pupil for Irish exemption(circular 12/96)

Note if the reading, spelling, maths, phonological awareness scores in the report qualify the pupil for access to withdrawn support

OT Report/Review

Note area of need ie gross motor, fine motor, sensory disorder

Note if the child has been discharged from OT services

SLT Report/Review

Note area of need ie speech, language, phonological awareness etc.

Note if the child has been added to a group or is being discharged from SLT services
	All SET

Class Teacher(s)
	

	Return the report to Liaison Teacher/Class Teacher
	SET 
	


	To do-When report returns to Class Teacher & SET Liaison  Teacher
	Who?
	Tick

	File the paper copy of the report in the filing cabinet in Alison’s room.
	SET Liaison Teacher
	

	Note if any referrals are to be made to other agencies
	Class Teacher & SET Liaison Teacher
	

	Note if the scores in the report qualify the pupil for Irish exemption
	Class Teacher & SET Liaison Teacher
	

	Note if the reading, spelling, maths, phonological awareness scores in the report qualify the pupil for access to withdrawn support
	Class Teacher & SET Liaison Teacher
	

	Make decision if provision needs to be changed in light of findings. Create a new Support Plan on class USB to reflect any changes to provision and seek parental approval.

(Criteria for reading, spelling, maths, phonological awareness withdrawn support is 15th % ile and below)
	Class Teacher & SET Liaison Teacher 
	

	Amend COS document on the class USB key, with summary of findings on report and with any new categories of need. Update the relevant COS doc on Aladdin.

(The exact label for the need and the type of provision will need to be noted in the COS document for the new categories. New categories generally start at stage 1/classroom support provision unless it is a new diagnosis which will be a stage 2/school support).
	SET Liaison Teacher
	

	Inform parents of changes to provision.
	Class Teacher/SET Liaison Teacher
	


Removing categories of need, or to downscale the level of support, following review reports from Outside Agencies or review from a class teacher

If a report identifies that a child has been reviewed and states that a child is now functioning within expected ranges then this category of need may be removed from the child’s COS profile. 

Similarly, a class teacher may observe that a category of need is no longer evident or relevant to a child

	To do
	Who?
	Tick

	Generate a new support plan on the class USB key which reflects the changes to provision.
	Class Teacher & SET Liaison Teacher
	

	Amend the COS document on the class USB key to reflect the changes categories and provision and update the relevant COS document on Aladdin
	SET Liaison Teacher
	

	Inform the parents of changes to support provision. 
	Class Teacher /SET Liaison Teacher
	


Appendix 9: Certificate of Exemption

Gorey Central School,

Charlotte Row,

Gorey,

Co.Wexford.

(053) 9421745

Web: www.goreycentral.com 

E-mail: goreycentralns@eircom.net

Principal: Mr Bater

Chairperson, B.O.M.: Canon MJJ Hayden

CERTIFICATE OF EXEMPTION

Name of school: Gorey Central School


Address: 
    Charlotte Row, Gorey,  Co.Wexford
Roll Number:    19419S
Name of pupil:   ________

Date of birth:      ________
Name and address of psychologist: 
Date of report:  

Name and address of medical specialist:  

Date of report:  

I certify that the above-named pupil has been granted an exemption from the study of Irish in primary schools in accordance with the terms of Circular 12/96.

The exemption has been granted on the following grounds:

Signed:  ____________________    

Date: 

              Principal Teacher

Appendix 10 Letter from Parent/ Guardian requesting Irish Exemption

To _______________(Principal’s Name)

We,___________(Parent(s)Names), parents of_____________(Pupil’s Name), _____________(Date of Birth), hereby request an exemption from the study of Irish for __________(Pupil’sName),because___________________________________________________________________________________(Insert reason why you would like pupil exempted from study of Irish). We have discussed this matter with the class teacher and have been made aware that____________ (Pupil’s Name), may, in the future, be restricted from certain jobs where Irish may be a requirement and that there may be other longer-term, as yet unforeseen, implications.

We have also discussed educational provision for ________(pupil’s name) during the daily Irish lesson and have been made aware of both options available to us and clarified below:

a) ________(pupil’s name) will remain in the class during the Irish lesson so that he/she may have an opportunity to gain a knowledge of spoken Irish and to participate in the oral learning activities. During the written section of the Irish lesson _________(pupil’s name) will be given school work in other subject areas. The class teacher will be fully occupied teaching the Irish curriculum to the rest of the class therefore the work given to ____________(pupil’s name)will only contain activities which can be completed by him/her, unaided. ___________(pupil’s name) does/ does not (please circle) do alternative homework in lieu of Irish homework. 

b) ___________(pupil’s name) will not partake in any section of the daily Irish lesson. Instead he/ she will be given school work in other subject areas. The class teacher will be fully occupied teaching the Irish curriculum to the rest of the class therefore the work given to ___________(pupil’s name)will only contain activities which can be completed by him/her, unaided .___________(pupil’s name) does/ does not (please circle) do alternative homework in lieu of Irish homework. 

c) We have not chosen option a or b for ____________(pupil’s name).However, as there is a maximum 2 year limit allowed by the Department of Education to avail of the exemption, we wish to apply in principle now but ___________ (child’s name) will continue to study irish and partake in all written activities in class and for homework. We understand that it is our responsibility to advise the school Principal if we wish to choose option a or b above at any stage in the future.

We have chosen option ___ for __________________ (pupil’s name).

Yours sincerely,

 Parents’ Signature(s):

Date:

Appendix 11: SNA Paperwork Guidelines

Daily care plan (tick sheets) & ABC Chart

Daily care plan (tick sheets) & ABC Charts– These are reviewed at the beginning of each term and in place for the 1st week in October. The child’s SEN care needs/behaviours will be observed by their team before they are completed, a team meeting will take place to agree on them during Croke Park.

A list of the child’s daily care needs/behaviours can be devised by picking the appropriate primary and secondary care need/behaviours which are relevant to the child. The primary and secondary care needs are available in circular 30/2014

Daily care plan (tick sheets) and monthly record
· Each individual child with care needs/behaviours will have their own personalised care plan.

· The care plan will be devised from a pre-determined tick sheet based on pre-agreed needs for that child with the team.

· Sample tick sheet(Appendix​​​ 13) & monthly total sheet (Appendix 14) are provided.
· Each day a tick will be put beside the care/behaviour needs of the child

· At the end of the week the ticks will be added up to get a weekly total

· At the end of the month add up weekly totals and fill in the monthly sheet

· Print a copy of the weekly totals and monthly total

· File them in the child’s folder in the locked cabinet in the classroom

· Upload a copy of the monthly totals document to Aladdin

· Email SENCO, Class Teacher & Set Teacher to notify them that they are printed, filed and uploaded to Aladdin

ABC Charts

· Sample ABC chart sheet (Appendix 15) is provided.
· Please use the code applicable from Antecedent Categories

· For behaviour

· Add code for – mild behaviour

· Add code for – moderately intense

· Add code for – severe

· Managing challenging behaviour

· Add code on how you managed the behaviour

· There may be more than one code entered in each column

· At the end of the week add up the mild/moderate/severe totals

· Insert quantity into weekly totals column

· At the end of each month print a copy of the weekly ABC charts

· File them in the child’s folder in the locked cabinet in the classroom

· Upload a copy to Aladdin

· Email SENCO, Class Teacher & Set Teacher to notify them that they are printed, filed and uploaded to Aladdin

Personal Pupil Plan - PPP’s

· These are reviewed at the beginning of each term and in place for the 1st week in November and are due for renewal in April at the same time as the support plans and set targets are being reviewed

· A meeting will take place with the class teacher and set teacher, this meeting will take place during Croke park hours or in the school day if possible 

· The child’s SEN care needs/behaviours will be observed by their team prior to the meeting and then the child’s targets will be set

· Depending on the child’s needs between 1 and 3 targets will be set as a team

· Once PPP is finalised send a copy to class teacher, SET teacher & SENCO.

· Upload a copy of the PPP to Aladdin

· A copy of these will be sent home with SET targets and support plans

· Upload to SSF on the class USB key which is kept in agreed secure location

Aladdin

Please see instructions below on how to add Care Plan's, ABC's and PPP's on Aladdin. 

· Sign into Aladdin

· Click on plus sign in left hand corner

· Click document

· Click new document

· Title = Care plan, ABC, PPP, etc......

· School document type - Cuntas Miosuil

· Folder - SNA's 2018-19

· Attached file

· Click - All Staff

· Click Save

Send SENCO an email every month once you have done this.

Print & keep a hard copy for your records and keep them in child's folder in the classroom in case of DES inspection.
Appendix 12 Master Daily Tick Sheet Report Template

	Care Plan – Student Name

 Dates, Week1/2/3/4
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday


	Total

	Primary Care Needs
	
	
	
	
	
	

	Administer medicine/inhaler/nasal spray/creams
	
	
	
	
	
	

	Reminder to bring/hand up medical bag
	
	
	
	
	
	

	Flight risk Inside & Outside
	
	
	
	
	
	

	Handover arrival & departure
	
	
	
	
	
	

	Withdraw child for their safety & others
	
	
	
	
	
	

	Withdraw for personal care
	
	
	
	
	
	

	Withdraw for movement break
	
	
	
	
	
	

	Supervise & support eating/lunch box
	
	
	
	
	
	

	Supervise lunch boxes (allergies)
	
	
	
	
	
	

	Assist with toileting & hygiene (hands)
	
	
	
	
	
	

	Assist with cleaning face & wiping face & nose
	
	
	
	
	
	

	Assist with self-dignity
	
	
	
	
	
	

	Assist with mobility (unsteady)fell
	
	
	
	
	
	

	Support with school bag (carrying/pulling)
	
	
	
	
	
	

	Support with hearing aid/glove/splint/shoes/glasses
	
	
	
	
	
	

	Support with verbal & non-verbal communication
	
	
	
	
	
	

	Assist with technology/ipad/laptop/sound field etc
	
	
	
	
	
	

	Assist supervision in the yard/class wet
	
	
	
	
	
	

	Supervise child when transitioning from one activity to another
	
	
	
	
	
	

	Supervising & supporting child in activity
	
	
	
	
	
	

	Support with whiteboard/handover hand/pincher grip
	
	
	
	
	
	

	Support with painting/gluing/cutting
	
	
	
	
	
	

	Assist with OT exercise
	
	
	
	
	
	

	Reminder to wear hat/sun glasses
	
	
	
	
	
	

	
	
	
	
	
	
	

	Secondary Care Needs
	
	
	
	
	
	

	Prepare work space/classroom of child
	
	
	
	
	
	

	Support child with organisation skills (unpacking bag, lunch, handing up H/W, etc...)
	
	
	
	
	
	

	Assist with coat & jumper on/off
	
	
	
	
	
	

	Display work
	
	
	
	
	
	

	Assist with developing PPP/care plans/reviews/school communication book
	
	
	
	
	
	

	Assist with preparing school material (photocopying/cutting/paste/laminating)
	
	
	
	
	
	

	Maintaining journal 
	
	
	
	
	
	

	Planning & liaising with teacher/SET/parent
	
	
	
	
	
	

	Enabling a child access to social skills under the direction of the teacher/SET
	
	
	
	
	
	

	Enable child to attend school activities/practices eg swimming/hip hop/gaa/hockey/assembly etc
	
	
	
	
	
	

	Behaviours
	
	
	
	
	
	

	Danger to themselves & others
	
	
	
	
	
	

	Self-harming
	
	
	
	
	
	

	Physical peers/sna (pushing/hitting)
	
	
	
	
	
	

	Using negative language towards themselves
	
	
	
	
	
	

	Using negative language towards others
	
	
	
	
	
	

	Using disturbing language – death, mutilation
	
	
	
	
	
	

	Drawing pictures/image of death/blood/disasters
	
	
	
	
	
	

	Deceitful
	
	
	
	
	
	

	Agitated/restless/stressed behaviour
	
	
	
	
	
	

	Pulling hair/spitting/pinching
	
	
	
	
	
	

	Putting items into mouth/nose paint, glue, etc
	
	
	
	
	
	

	Argumentative Behaviour/Uncooperative
	
	
	
	
	
	

	Invading peers space & taking items
	
	
	
	
	
	

	Touching teacher technical equipment
	
	
	
	
	
	

	Falling asleep
	
	
	
	
	
	

	Not sharing workspace
	
	
	
	
	
	

	Head in hands/hands over ears
	
	
	
	
	
	

	Down on the floor
	
	
	
	
	
	

	Scribbling/tearing books/copies
	
	
	
	
	
	

	
	
	
	
	
	
	

	Distracting Class
	
	
	
	
	
	

	Distracting noises – shouting/talking out/crying/whinging/moaning/groaning
	
	
	
	
	
	

	Not turn taking
	
	
	
	
	
	

	Leaving chair/carpet space
	
	
	
	
	
	

	Refusing to move
	
	
	
	
	
	

	Throwing items
	
	
	
	
	
	

	Refusing to take instruction/work from Teacher/Sna
	
	
	
	
	
	

	Inappropriate language
	
	
	
	
	
	

	Refusing to eat
	
	
	
	
	
	

	Head in hands/hands over ears
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	


Appendix 13 Master Monthly Tick Sheet Report

	Care Plan – Student Name

 Month/Year
	Week 1
	Week 2
	Week 3
	Week 4
	Total

	Primary Care Needs
	
	
	
	
	

	Administer medicine/inhaler/nasal spray/creams
	
	
	
	
	

	Reminder to bring/hand up medical bag
	
	
	
	
	

	Flight risk Inside & Outside
	
	
	
	
	

	Handover arrival & departure
	
	
	
	
	

	Withdraw child for their safety & others
	
	
	
	
	

	Withdraw for personal care
	
	
	
	
	

	Withdraw for movement break
	
	
	
	
	

	Supervise & support eating/lunch box
	
	
	
	
	

	Supervise lunch boxes (allergies)
	
	
	
	
	

	Assist with toileting & hygiene (hands)
	
	
	
	
	

	Assist with cleaning face & wiping face & nose
	
	
	
	
	

	Assist with self-dignity
	
	
	
	
	

	Assist with mobility (unsteady)fell
	
	
	
	
	

	Support with school bag (carrying/pulling)
	
	
	
	
	

	Support with hearing aid/glove/splint/shoes/glasses
	
	
	
	
	

	Support with verbal & non-verbal communication
	
	
	
	
	

	Assist with technology/ipad/laptop/sound field etc
	
	
	
	
	

	Assist supervision in the yard/class wet
	
	
	
	
	

	Supervise child when transitioning from one activity to another
	
	
	
	
	

	Supervising & supporting child in activity
	
	
	
	
	

	Support with whiteboard/handover hand/pincher grip
	
	
	
	
	

	Support with painting/gluing/cutting
	
	
	
	
	

	Assist with OT exercise
	
	
	
	
	

	Reminder to wear hat/sun glasses
	
	
	
	
	

	
	
	
	
	
	

	Secondary Care Needs
	
	
	
	
	

	Prepare work space/classroom of child
	
	
	
	
	

	Support child with organisation skills (unpacking bag, lunch, handing up H/W, etc...)
	
	
	
	
	

	Assist with coat & jumper on/off
	
	
	
	
	

	Display work
	
	
	
	
	

	Assist with developing PPP/care plans/reviews/school communication book
	
	
	
	
	

	Assist with preparing school material (photocopying/cutting/paste/laminating)
	
	
	
	
	

	Maintaining journal 
	
	
	
	
	

	Planning & liaising with teacher/SET/parent
	
	
	
	
	

	Enabling a child access to social skills under the direction of the teacher/SET
	
	
	
	
	

	Enable child to attend school activities/practices eg swimming/hip hop/gaa/hockey/assembly etc
	
	
	
	
	

	Behaviours
	
	
	
	
	

	Danger to themselves & others
	
	
	
	
	

	Self-harming
	
	
	
	
	

	Physical peers/sna (pushing/hitting)
	
	
	
	
	

	Using negative language towards themselves
	
	
	
	
	

	Using negative language towards others
	
	
	
	
	

	Using disturbing language – death, mutilation
	
	
	
	
	

	Drawing pictures/image of death/blood/disasters
	
	
	
	
	

	Deceitful
	
	
	
	
	

	Agitated/restless/stressed behaviour
	
	
	
	
	

	Pulling hair/spitting/pinching
	
	
	
	
	

	Putting items into mouth/nose paint, glue, etc
	
	
	
	
	

	Argumentative Behaviour/Uncooperative
	
	
	
	
	

	Invading peers space & taking items
	
	
	
	
	

	Touching teacher technical equipment
	
	
	
	
	

	Falling asleep
	
	
	
	
	

	Not sharing workspace
	
	
	
	
	

	Head in hands/hands over ears
	
	
	
	
	

	Down on the floor
	
	
	
	
	

	Scribbling/tearing books/copies
	
	
	
	
	

	
	
	
	
	
	

	Distracting Class
	
	
	
	
	

	Distracting noises – shouting/talking out/crying/whinging/moaning/groaning
	
	
	
	
	

	Not turn taking
	
	
	
	
	

	Leaving chair/carpet space
	
	
	
	
	

	Refusing to move
	
	
	
	
	

	Throwing items
	
	
	
	
	

	Refusing to take instruction/work from Teacher/Sna
	
	
	
	
	

	Inappropriate language
	
	
	
	
	

	Refusing to eat
	
	
	
	
	

	Head in hands/hands over ears
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Appendix 14 ABC Chart

	Antecedent Categories
	Codes - Possible Triggers
	Code
	Mild behaviour (1)


	Code
	Moderately Intense (2)
	Code
	Severe (3)
	Code
	Managing Challenging Behaviour

	Coming to school
	1a Coming in independently

1b Coming into school accompanied

1c Refusing to come in to school

1d Carry/not carrying school bag

1e Not going/ refusing to go into classroom
	1a
	Avoiding task


	2a
	Verbal aggression –

Shouting

Moaning

Groaning

Whinging

Crying


	3a
	Throwing/kicking objects


	1
	Distracted  - Helped resolve source of problem

	Writing Activity
	2a Any

2b Homework

2c Maths

2d Irish

2e Test

2f Unfamiliar task
	1a
	Refusing to complete task


	2b
	Refusing to move


	3b
	Self-injury behaviour


	2
	Ignored behaviour - Helped resolve source of problem

	Homework
	3a Handing up 

3b Homework not done
	1c
	Ignoring instruction
	2c
	Down on floor

Under the table
	3c
	Injury others – kicking/hitting
	3
	Consequence - Helped resolve source of problem

	Lunch
	4a lunch taking out/tidy up

4b Smell/taste

4c Noise

4d Treat


	1d
	Vacant/not responding
	2d
	Telling lies
	3d
	Threatening language
	4
	Offered reward -Helped resolve source of problem

	Break Time
	5a Little break

5b Big break

5c Expectations to Play in yard

5d Indoor break

5e Lining up

5f Noise

5g Game rules

5h Losing

5i Taking part

5j Not taking part
	1e
	Invading space
	2e


	Scribbling on books

Attempting to damage books
	3e
	Flight risk
	5
	Warnings given

	Activity
	6a Aistear

6b Carpet time

6c Group work

6d Dance

6e Drums

6f Swimming

6g GAA

6h PE

6i School practices

6j Other


	1f
	Constantly up and down out of chair


	2f
	Throwing items 

Grabbing items

Refusing to hard over items
	3f
	Pinching/Scratching
	6
	Warnings given and object removed

	Toilet
	7a Refusing to enter

7b Blocking access

7c Reluctant to use toilet

7d Reluctant to wash hands 

7e Disruptive behaviour

7f Refusing to open door

7g Refusing to come out


	1g
	
	
	
	
	
	7
	Intervention from teacher

	Biological Triggers
	8a Tired

8b Falling sleep

8c Attempting to fall asleep

8d Sick
	1h 
	Unwilling to share/turn take
	
	
	
	
	8
	Intervention from Principal

	Social/Communication
	9a peers

9b SNA

9c Teacher

9d Staff
	
	
	
	
	
	
	9
	Movement break -Removed from situation for self-regulation 

	
	
	
	
	
	
	
	
	10
	Removed from situation for self-regulation, for own safety & safety of peers

	
	
	
	
	
	
	
	
	11
	Extra time given to finish task


	Date/Time
	Antecedent Categories Code
	Mild Behaviour Code (1) 


	Moderately Intense Code (2)
	Severe Code (3)
	Managing Challenging Behaviour Code

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Over the week behaviour scored

	Mild Behaviour
	

	Moderate Behaviour
	

	Severe Behaviour
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